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project that affects over 15k people a year. Over the years, our documentaries covered topics 
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Every play is taken to schools and community settings and accompanied with a 
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others at risk of being marginalised. 
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As anyone who has had any dealings with her will know, Sue is an exemplary colleague in terms of generosity of spirit, work ethics and leadership. She is an all-rounder who not only founded and is leading effectively an outreach theatre department, New Vic Borderlines, but has set up partnerships with a variety of stakeholders ranging from community groups to institutional stakeholders, local authorities and government departments, local and national charities as well as academic institutions in the UK (in particular Nottingham and Keele Universities) and abroad (Osaka City University, Japan, Ateneo de Manila, Philippines and Audencia Business School, France).  Her work has made a tangible legacy in the local and international community and her approach to delivering community engagement and social inclusion entitled Cultural Animation has been showcased nationally and internationally, written about in top academic publications and practice reports, and has been described as inspirational and changing lives by academics, policy makers and communities alike.



I have worked with Sue for over 11 years, initially in my capacity of Professor of Management and Leadership at Keele Management School, Keele University and since 2019 at Nottingham University where I hold a chair in Business and Society. Our very first joint project, ‘Inspiring Community Leadership’ which took place in 2011 led to a series of successful research grants from major UK Research Councils and the GCRF and eventually led to the setting up in 2015 of a community based research centre entitled Community Animation and Social Innovation Centre – CASIC (https://www.keele.ac.uk/casic) which I led until 2019 as its director.   Sue’s relationship with CASIC has been showcased as best practice for International HEI/Art Collaboration by the Arts Council England (see attached) and as best practice for community engagement by SEISMIC (an EU think tank).  Keele University submitted an impact case study about the work carried out with New Vic Borderlines that scored top marks in the latest Research Excellence Framework exercise (REF2021) See attached.

Sue has published numerous book chapters and articles in top academic journals on topics such as market place exclusion, health in the community, creative research methods, volunteering, organisational learning (see attached) and has directed numerous documentary dramas as well as curated community based exhibitions in the UK and Kenya based on the research carried in collaboration with myself and other academic colleagues.  She has also presented her work at many national and international conferences including Italy, Canada and Japan and has co-directed a summer school for creative methods of community engagement which has attracted 40 PhDs and early career researchers from four continents. 



Since my move to Nottingham University in 2019, Sue and I have successfully applied for four research grants that have enabled us to use Cultural Animation in Kenya (where we worked with artisanal miners and other mining stakeholders to improve the sustainability of the mining sector) and in some conflict affected areas in the Philippines and Pakistan in an attempt to give voice and dignity to women.  The recent MCAT grant entitled Women’s voices in fragile contexts (https://mcatnottingham.org/) allowed Sue to digitalise Cultural Animation via an online training programme that ensured our research could be carried out during the Covid period via local engagers and community activists. Sue and her team are currently running CA workshops with marginalised communities in Nottingham City with the view to co-design bottom up solutions in support of the City’s public health strategy.  



Together with Sue, I re-designed and ran a Leadership Module for a Keele Masters in Management/International Business.   The emphasis in the module is on ethical leadership, morality, corporate responsibility and business embeddedness in the community and is delivered in drama workshop format. The students have found this module to be the highlight of their Keele university experiences. We have captured their views in a Management Learning paper (2015) which is an internationally recognised academic journal in management studies. Sue has also delivered CA workshops on modern day slavery to MBA students taking my Business Ethics module at Nottingham University in 2020 and 2022.  Again, the feedback has been outstanding and Sue has been invited to become an affiliate at the International Centre for Social Corporate Responsibility hosted by the Nottingham University Business School. Sue has forged relationships with numerous other universities including Bristol University, Open University, Leicester University, Manchester Metropolitan University, Birmingham University and Brunel University which demonstrates that her approach to community engagement and knowledge co-production is highly valued in the academic environment. 





Sue has delivered community leadership workshops as part of our joint research grants, not just in the UK (London, Sheffield, Birmingham, Newcastle upon Tyne, Edinburgh, Huddersfield to name a few) but also in Japan, France, Poland, Canada, The Philippines, Kenya, Lebanon and Greece.   The work we started in Japan in 2013 has led to Sue being invited back in 2015 and 2017 by Osaka City University to deliver community leadership workshops with a focus on health in the community.  Her approach has been showcased, amongst others, by the British Academy in London and by the Connected Communities Programme in Victoria, Canada and was presented to the Cabinet Office, Department of Local Government, Locality and Big Local.  



Sue is an inspirational theatre practitioner with a background in anthropology and social work.  She an extremely talented and committed theatre practitioner and possibly the most genuine human being I have worked with.  She is comfortable to cross boundaries (not just cultural and national ones) but also disciplinary and methodological ones, and is not afraid to speak up her mind and pursue avenues that are imaginative, ethical, and socially just.  Testimony to her character and achievement is the fact that Keele University has offered her an honorary fellowship, while the Arts and Humanities Research Council has appointed her on a mentorship panel under the Connected Communities Programme.



Professor Mihaela Kelemen

Nottingham University

25 September 2022
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Abstract
Purpose – This paper aims to contribute to understandings of the dynamics of marketplace exclusion and
explore the benefits of a performative approach to knowledge production.
Design/methodology/approach – Interactive documentary theatre is used to explore the pressing issue
of marketplace exclusion in a deprived UK city. The authors present a series of three vignettes taken from the
performance to explore the embodied and dialogical nature of performative knowledge production.
Findings – The performativemode of knowledge production has a series of advantages over themore traditional
research approaches used in marketing. It is arguably more authentic, embodied and collaborative. However, this
mode of research also has its challenges particularly in the interpretation and presentation of the data.
Research limitations/implications – The paper highlights the implications of performative
knowledge production for critical consumer learning. It also explores how the hitherto neglected concept of
marketplace exclusion might bring together insights into themechanics and outcomes of exclusion.
Originality/value – While theatrical and performative metaphors have been widely used to theorise
interactions in the marketplace, as yet the possibility of using theatre as a form of inquiry within
marketing has been largely neglected. Documentary theatre is revealing of the ways in which marketplace
cultures can perpetuate social inequality. Involving local communities in the co-production of knowledge
in this way gives them a voice in the policy arena not hitherto fully addressed in the marketing field.
Similarly, marketplace exclusion as a concept has been sidelined in favour of marketplace discrimination
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and consumer vulnerability – the authors think it has the potential to bring these fields together in
exploring the range of dynamics involved.


Keywords Research methods, Critical consumer learning, Documentary theatre,
Marketplace exclusion, Performative knowledge production


Paper type Research paper


Introduction
Since the early 1990s marketers have recognised that all marketing activities are by their
nature dramatistic (Deighton, 1992; Giesler, 2008; Pine and Gilmore, 1999). Marketing
“scripts, produces, and directs performances for and with consumers and manages the
motives consumers attribute to the decision to perform” (Deighton, 1992, p. 362). More
recently, the brand has also taken centre stage with the consumer in the “theatre of
consumption” (Dholakia and Firat, 2003; McGrath et al., 2013), a stage on which consumers
play out their fantasies but also one in which, using the props of brands and products,
consumers work out their own identity through endless comparison with others (Shankar
et al., 2009). The theatrical metaphor has been taken to its most extreme in the field of
services marketing. Here service employees, the key protagonists, follow a script and
consumers are seen as playing an active role in the production of service experience (Grove
et al., 2000; Harris et al., 2003; Williams andAnderson, 2005).


One might expect dramatic methods to be an obvious first destination for researchers
looking to better understand the marketplace. While marketing as a discipline has long been
relatively open to a range of what might be called alternative research methods these do not
include drama. There has always been a strong emphasis on narrative and storytelling as
means to capture consumers’ un-reflected upon, taken-for-granted experiences (Thompson
and Arnould, 1998; Autio, 2004; Pace, 2008). Projective techniques involving figure drawing
and collage creation have also been used to help consumers to quite literally picture their
consumption experiences. The visual tradition of consumer research is now well established
and photography (Venkatraman and Nelson, 2008; Mencarelli and Pulh, 2012) and painting
and videography (Pace, 2008; Rabikowska, 2010; Petr et al., 2015) are accepted research tools
in the consumer researcher’s arsenal. Of these techniques documentary film (Belk, 2011) has
perhaps the closest relation to documentary theatre. Moving into the online world,
researchers have fruitfully harnessed social media in a series of “netnographies” (Kozinets,
2002; Rageh et al., 2013). Finally, poetry is making its way onto the research agenda as a
means to represent consumer experience in an alternative frame (Sherry and Schouten,
2002). The thread that draws these approaches together is their remit to move beyond
traditional textual approaches in representing the contradictory, messy and utterly
embodied experiences of consumers. The focus has also been on the way in which
consumers themselves play an active part in “co-creating” their consumption experiences
(Echeverri and Skålén, 2011; Pongsakornrungsilp and Schroeder, 2011). However, while
both marketing academics and practitioners have recognised that the marketplace is a stage
on which the theatre of consumption is played out, and they have also recognised that
consumers co-create meaning alongside producers, they have failed to fully embrace the
possibilities of a performative approach to undertaking research and knowledge production.


The twin aims of this project were to contribute to understandings of the dynamics of
marketplace exclusion and explore the benefits of a performative approach to knowledge
production in doing so. The value of the performative approach resides in both modes of
representation but also the modes of interpretation that it facilitates. We explore these
possibilities drawing on our experiences of using a piece of interactive documentary theatre
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to explore marketplace exclusion in a relatively deprived UK city. We start by
introducing our concept of marketplace exclusion which has been largely neglected in
marketing studies to date. We then introduce the concept of performative knowledge
production. In the methodology section, we discuss the use of documentary theatre
and theatre in the round as central strands of performative knowledge production.
Importantly, here we also highlight the central role of our partnership with the New
Vic Theatre which has pioneered both theatre in the round and documentary theatre.
In our analysis section, we use three vignettes from our documentary drama entitled
“Because you’re worth it?” to explore claims to authenticity, viscerality and emotion,
and issues of ambiguity in relation to performative knowledge production. We then
discuss the advantages of performative knowledge production over more traditional
research approaches and some of the challenges in using this methodology. In
concluding, we highlight theoretical implications of the project and implications for
practice and wider society. We also make suggestions for further research.


Marketplace exclusion
The concept of marketplace exclusion is not a widely used term but one which we think has
useful purchase in highlighting the way in which marketplace mechanisms may perpetuate
exclusion in society. Reviewing the marketing literature, we found a range of associated
terminology including marketplace discrimination and injustice (Williams and Henderson,
2012) and consumer vulnerability (Baker et al., 2005; Hamilton et al., 2015). These strands have
largely emerged from the Transformative Consumer Research school of thought (Mick et al.,
2012) which has a mission to improve consumer well-being through research on consumption-
related problems and opportunities. Scholars working within the macro-marketing (Layton and
Grossbart, 2006; Shapiro et al., 2009) and critical marketing (Saren et al., 2007; Tadajewski and
Maclaran, 2009) traditions have also sought to examine the macro or more structural
implications of marketing practices and processes for consumers and wider society. Below, we
examine a series of topics which sit within and cut across these strands of thought drawing
together insights to refine our conceptualisation of marketplace exclusion. We also look outside
the discipline to the existing, well-used concept of social exclusion for succour.


Only one publication in marketing that we know of has used the terminology
“marketplace exclusion” to date. In their paper titled “A Critical Spatial Approach to
Marketplace Exclusion and Inclusion”, Saatcioglu and Ozanne (2013) explore how spaces
might be reimagined and reorganised to afford greater inclusivity. They offer insights into
areas such as housing, retailing, spatial segregation and suburban sprawl. However, rather
than a focus on the structural implications of marketplace exclusion, their focus lies on their
critical spatial perspective. Whilst they don’t refer directly to marketplace exclusion, they do
mention that marketplace inclusion “involves access to and fair treatment within the
market” (Saatcioglu and Ozanne, 2013, p. 32). This reference to “fair treatment” echoes the
viewpoint of those exploring marketplace discrimination and injustice, who see it as follows:


Any type of differential treatment of consumers in the marketplace based on membership in an
oppressed group that constitutes denial of or degradation in the products and/or services offered
to the consumer (Williams and Henderson, 2012, p. 174).


Research on marketplace discrimination has explored how poverty, race, religion, gender,
sexuality and disability have resulted in consumers not receiving “equal treatment for equal
dollars” (Williams and Henderson, 2012, p. 174). For example, a range of studies have
highlighted that poor consumers routinely pay more, especially for food, as a result of their
geographical location (Bell and Burlin, 1993; Chung and Myers, 1999). One key reason for
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this is the lack of larger supermarkets with lower prices in poorer neighbourhoods;
therefore, residents are often forced to shop in smaller, more expensive
neighbourhood stores. Hill’s (2002, 2005, 2015) work in particular highlights the
marketplace injustice faced by those living in poverty. His work shows that the
behaviours, actions and underlying beliefs of those in poverty often differ very
markedly from affluent citizens because of the restrictions they face in their everyday
lives. Still those in more affluent contexts have only a very basic understanding of
poverty based largely on skewed views from the media. A study which compares
materialism between two groups of young people highlights the irony that poor
youths may actually rely on the marketplace much more heavily than their more
affluent counterparts who live in communities that allow for other ways of increasing
self-efficacy and self-esteem (Chaplin et al., 2014).


Studies have also explored the exclusion of consumers from the marketplace because of
race or religion. Recent work has been at pains to highlight the marginalisation of Islamic
voices (Jafari and Sandikci, 2016) and non-Western voices more generally from debates
surrounding the processes and practices of marketing (Jafari and Goulding, 2008). However,
forms of marketplace inclusion can be just as problematic as marketplace exclusion and
concerns also abound regarding the commodification of religious and cultural forms:


The mediation of Islamic knowledge, practices, and identities through increasingly commodified
cultural forms and spaces does not merely embody a liberal marketplace. Liaising marketing,
good life, cultural, and Islamic may be a dangerous liaison articulating an important discursive
function related to the production of profits, ideology, power, and identity, besides giving an
active cultural voice to Muslim consumers. (Süerdem, 2013, p. 486)


Finally, the body itself is often the site for discrimination whether along the lines of sexuality
(Kates, 1999; Walters and Moore, 2002), body image (Scaraboto and Fischer, 2013) or
disability (Kaufman-Scarborough, 2000; Goodrich and Ramsey, 2012; Pavia andMason, 2012;
Nau et al., 2016). These studies highlight, in some cases, the physical exclusion of consumers
from the marketplace through poor retail design and failure to interpret policy adequately.
But consumers are also excluded symbolically either through a failure to embrace diversity
and/or a misrepresentation of diversity. This latter form of exclusion functions at the level of
identity and often results in stigmatisations of individuals and groups.


Although the above-mentioned studies are not exhaustive, taken as a whole, they
begin to exemplify the range of ways in which the marketplace can exclude,
misrepresent and discriminate against individuals and groups. However, just as
important for an understanding of marketplace exclusion are the mechanics of this
process. Recent work has attempted to look “Inside Marketing” (Zwick and Cayla, 2011)
to explore in essence the political economy of marketing, in particular, the ways in
which the consumer is governed through marketing practices and devices. These
devices are numerous, but the ones which have received the most attention are
segmentation and profiling, digital marketing and advertising.


Segmentation and profiling have long been targets of concern for researchers.
Segmentation in itself can easily lead to stereotyping, but these stereotypes are then used for
target marketing which can have very divisive and exclusionary results. For example, the
stereotyping of older consumers as more vulnerable to sales pressure, which has resulted in
them being targeted with inferior products (Cowart and Darke, 2014). Or racial profiling
(also called retail racism) which is commonly used in retail and has resulted in instances of
store employees treating customers unfairly based on their race or ethnicity (Gabbidon,
2003; Williams, Harris and Henderson, 2001, 2006). Very recent work has revealed how these
segmentation practices have become even more intrusive and divisive in the current digital
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age (Elmer, 2004; Zwick and Denegri-Knott, 2009; Cluley and Brown, 2014). Cluley and
Brown (2014, p. 116) observe:


The function of marketing in the new society of control is to identify data points and reconstruct
data in clustered segments that define what products people have access to, what advertising
offers are made to them and what content they see.


This new society of control is powerful in its effects; Zwick and Denegri-Knott (2009) liken
this increasingly sophisticated mode of database marketing to the twenty-first century
factory in which customers are manufactured as commodities. They observe that it not only
facilitates a high level of continuous consumer surveillance but that it also literally
“produces” consumers through representations. Worryingly, these representations have
very real effects as they define who does and (more importantly) who does not inform the
shaping of future marketing and production activities.


The above-mentioned devices together form a family of representational practices
that attempt to classify, categorise and divide consumers to more effectively govern
them. One of the most pervasive of these devices is perhaps advertising, so worth
considering in more depth. Advertising does not act on its own; rather, it is part of a
representational system which involves both advertising and consumption –
responding to and acting out advertising representations through our consumption
activities reinforce them and give them meaning. Equally, these actions and meanings
are self-reinforcing and serve to perpetuate norms relating to categories such as
gender, sexuality, race and disability. In this system, only those images and actions
that are seen as profitable are promoted, resulting in skewed stereotypes which serve
to (de)limit both individual, and wider societal, potential and opportunities. As
Schroeder and Borgerson (2005, p. 256) comment, “images provide resources for, and,
hence, shape, our understandings of the world, including the identities of its people
and places.” In addition (and just as important) are those images and activities (ways
of living and being) that are excluded from the system entirely. In arguing for an
ethics of visual representation, Schroeder and Borgerson (2005, p. 274) observe that
“By excluding – to varying degrees – certain representations, possible meanings,
interpretations, and understandings are limited in ways that may negatively
influence certain individuals, groups, scenarios, and even geographic locations”. This
can be seen very clearly in the marketing of ethnic tourism which involves the
promotion of ethnic identities and ways of life in staged heritage and theme parks.
Yang (2011) explores the process of commoditisation of ethnicity in the Yunnan
Ethnic Folk Villages in China. She finds ultimately that “Hegemony is perpetuated in
representations of minority culture. Through the representation of ‘otherness’, the
powerful are able to construct hegemonic discourse, and reinforce their values and
orders” ( Yang, 2011, p. 580). In summary, our review of the above-mentioned studies
highlights two possible key dimensions of marketplace exclusion associated, on the
one hand, with participation (and barriers to this) and, on the other hand,
representation. Before we attempt a definition of marketplace exclusion based on
these dimensions, we thought it useful to go to the existing and well-trodden
literature on social exclusion for further insight.


While social exclusion is a well-used term, concrete definitions of the concept are hard to
come by, this is undoubtedly because of its complexity (Gough and Olofsson, 1999; Levitas,
2006; Levitas et al., 2007). Levitas et al. (2007, p. 9) adopted the following definition based on
a wide ranging review of sources:
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Social exclusion is a complex and multi-dimensional process. It involves the lack or denial of
resources, rights, goods and services, and the inability to participate in the normal relationships and
activities, available to the majority of people in a society, whether in economic, social, cultural or
political arenas. It affects both the quality of life of individuals and the equity and cohesion of
society as a whole.


This definition highlights some of the dimensions of social exclusion and its complex relationship
with poverty. While it does involve a lack of resources (and thus is about poverty), it also
encompasses people’s ability to participate in the normal life of society as well as their resulting
quality of life. The Bristol Social Exclusion Matrix was developed to help to offer a larger picture
of the range of factors encompassed in social exclusion (Levitas et al., 2007, p. 10). The matrix
includes the three domains of resources, participation and quality of life; and each of these
domains has a series of associated topics. For example, associated with participation are the
following: economic participation, social participation, culture, education and skills, and political
and civic participation. Our definition of marketplace exclusion, while still in its infancy, relates
most closely to the issue of economic participation. This does not only mean workforce
participation (i.e. participation in the sphere of production) but also participation in the sphere of
consumption. Drawing then on existing understanding of social exclusion and folding into our
definition the centrality of participation and representation in the marketplace, our working
definition is as follows:


Marketplace exclusion involves barriers to participation in the marketplace relationships and activities,
available to the majority of people in a society. It affects the ability of individuals and groups to be
adequately represented in the marketplace and has implications for quality of life and social cohesion.


Like social exclusion, marketplace exclusion results from a highly complex intersection
of issues. To take an example, the below commentary on the UK riots[1] in the summer of
2011 highlights how issues of marketplace participation and representation intersect to
reinforce exclusion. Actor and comedian Russell Brand sums up the stark contrast
between the everyday lived realities of deprived young people and the media
representations they are faced with:


No education, a weakened family unit, no money and no way of getting any. JD Sports is probably
easier to desecrate if you can’t afford what’s in there and the few poorly paid jobs there are taken.
Amidst the bleakness of this social landscape, squinting all the while in the glare of a culture that
radiates ultraviolet consumerism and infrared celebrity. That daily, hourly, incessantly enforces
the egregious, deceitful message that you are what you wear, what you drive, what you watch
and what you watch it on, in livid neon pixels. The only light in their lives comes from these
luminous corporate messages.


We have included this quote here because it was the key inspiration for our project.
Our piece of documentary theatre, and the work surrounding its preparation, was
concerned with addressing this schism between marketplace media representations
and lived realities. We used the approach to explore the experiences of young people
living on the margins of the marketplace with the ultimate aim of evaluating some of
the policies and local initiatives that might counter these experiences of disaffection
and marginalisation.


Performative knowledge production
In developing our approach to performative knowledge production, we draw from
literature on both documentary theatre and arts-based research. While documentary
theatre forms the backbone of our approach, the theatre presentation is one part of a
wider research project which includes pre-production research in the form of a


Using
performative
knowledge
production


491


D
ow


nl
oa


de
d 


by
 9


5.
14


8.
2.


23
9 


A
t 1


3:
07


 0
4 


Se
pt


em
be


r 
20


18
 (


PT
)







seminar series and a set of interviews and a post-production discussion workshop.
The final performance was entitled ironically, “Because you’re worth it?”, mocking
L’Oreal’s slogan which encourages individualism, narcissistic consumption and self-
gratification through consumption. It raised questions about the barriers to full and
fair participation within the marketplace and captured its failure to adequately
represent individual consumers and society at large (a link to the performance can be
found on www.youtube.com/watch?v=eylJqdtE2ZI). Rather than being a standalone
presentation of ideas and issues, the theatre production was a vital component of the
wider process of embodied and dialogical knowledge production.


Kaptani and Yuval-Davis (2008) argue that theatre provides different kinds of data than
other research methods, namely, data and information that is embodied, dialogical and
illustrative (Sutherland, 2012). Kaptani and Yuval-Davis (2008, p. 1) argue that it is a useful
tool to study narratives of identity of marginalised groups and “illustrate perceptions and
experiences of social positionings and power relations in and outside community groupings”.
But they go further and make a case that using participatory forms of theatre as a research
tool is a form of community action research. Denzin (2003, p. 4) similarly argues that “viewed
as struggles and interventions, performances and performance events become transgressive
achievements” in which performance is an act of intervention, a method of resistance, a form
of criticism and a way of revealing agency. Rather than a way to reflect “objective”
knowledge or a means to “access the real” (Taylor, 2013, p. 378), these authors argue that, like
any other type of knowledge, the knowledge generated through theatre is not value free but
situated in its political context and embedded within power relations, which it may challenge
and subvert. Indeed, Finley (2014, p. 532) argues that the aim of arts-based research is to:


[. . .] create research experiences that are emotionally evocative, captivating, politically and
aesthetically powerful, and that, quite literally, move people to protest, to initiate change, to
introduce new and provocative ways of living in the world.


The goal is just not to describe and adequately understand social reality but to change and
improve it (Hamera, 2011, p. 318).


This mirrors the shift in qualitative research away from methods and processes
where the researcher is positioned as expert, to more participatory methods and the
recognition of the importance and validity of other voices. Co-producing knowledge is
an interactive and collaborative process of knowledge generation that, in very simple
terms, means working together and building relationships between different groups
of people to generate knowledge that coherently incorporates the different viewpoints
(Pohl et al., 2010). Beebeejaun et al. (2014, p. 37), for example, see co-production as
“conducting research “with” communities rather than “on” communities.” Co-
producing knowledge often uses participatory methodologies that seek to break down
the distinction between researcher and researched and recognises people’s capacity to
generate knowledge based on their own experiences.


Theatre can be a qualitative research method that is both participatory and performative
and presents an alternative way of engaging participants in research (Conrad, 2004). As a form
of performance ethnography, Hamera (2011, p. 318) posits that this offers the researcher a
vocabulary for exploring the expressive elements of culture, a focus on embodiment as a crucial
component of cultural analysis and a tool for representing scholarly engagement, and a critical,
interventionist commitment to theory as practice. Denzin (2003) argues that this type of
research implies a thoroughgoing reflexivity, obliterating any distinction between the personal
and the public, between research and experience. In this process, the researcher and the
community collectively engage in discovery; the audience is one with the researcher (Finley,
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2014). It draws on the experiences of participants to collectively create theatre and engage in
discussion of ideas through theatrical means (Conrad, 2004).


Methodology
In this section, we explore the methods we used in the project, but first, we discuss the
importance of our partnership with the New Vic Theatre, in particular, the theatre’s history
of documentary theatre.


Documentary theatre at the New Vic Theatre
Documentary theatre uses documentarymaterial (such as reports, newspapers and interviews) as
direct verbatim source material for the script. The New Vic Theatre who we worked with on this
project has developed a strong tradition of documentary theatre which sought to explore new
creative relationships with local communities (Elvgren, 1974). The creative ambition of New Vic
Borderlines, an outreach department at the NewVic Theatre, builds on the legacy of its founders,
Stephen Joseph and Peter Cheeseman, and on a “theatre in the round” architecture, an alternative
to the traditional proscenium format which was widely used in ancient Greece and Rome but
remained relatively underexplored until the latter part of the twentieth century. Having the stage
in the centre and the audience arranged on all sides, the theatre in the round format is ideal for
high-energy productions and audience participation.


Working in the round brought about new ideological and creative possibilities. This stimulated
Cheeseman to invent verbatim theatre making it possible to create new socially relevant pieces of
work in the form of musical documentaries concerned with the real-life struggles and stories of the
community (Elvgren, 1974). These became the bedrock of the New Vic Theatre’s relationship with
documentary drama, a tradition continued through the community led work of the New Vic
Borderlines. The experience of theatre in the round is a communal onewhere actor and audience are
in close proximity, affected by each other and aware of each other. The responses to the stories
played out are magnified and reflected by each audience member and, in turn, felt by the people on
the stage. The experience is one where each person in the shared space is as important as the other,
and as dependant on each other, creating a unique experience.


The link between theatre in the round and documentary theatre is a very tight one at the
New Vic. The theatre in the round format enables and amplifies the features of documentary
theatre. Documentary theatre is subjective, contested, political and situated within
particular contexts and power relations. It enables the expression of multiple points of view
but also the integration of the audience. It is not merely a means to express in an alternative
way an event and what happened, but a way to explore the discourses that surround it
(Claycomb, 2003). Referring to productions in the genre of “Theatre of Testimony”,
Claycomb (2003, p. 99) argues that these types of productions seek “to give voice to silent
voices, or to expose what has been kept hidden”, and posits that “they also replace that
singular, hegemonic voice with a dialogue of voices that presupposes a more democratic
conception of power” (Claycomb, 2003, p. 102).


Establishing resonance with the public’s aspirations and needs is crucial, along with
enabling a dialogue to encourage the audience to examine its own problems in light of the
story being articulated on stage at any one point in time. According to Turner (1982),
documentary theatre has a deep affective effect on audiences by providing the experiential
tools by which spectators can think for and of themselves in terms of what is being
performed on the stage, thus becoming to some extent spect-actors (Boal, 1979).


Documentary theatre is a form of theatre that aims to enact history by offering a powerful
way to think about salient and complex issues while revealing the strengths and weaknesses of
its sources. The sources tend to be archival and include interviews, records, photographs, films,
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documents and so on. It is the process of source selection and editing that lends documentary
theatre creative and aesthetic focus while at the same time helps it to make claims to factual
legitimacy. Documentary theatre “directly intervenes in the creation of history by unsettling the
present” (Martin, 2006, p. 9). It provides the audiences with a platform for challenging official
accounts and constructing alternative public accounts of important events (Paget, 2008). In the
context of our paper, the event disputed is the 2011 London Riots (www.theguardian.com/news/
datablog/2011/aug/09/uk-riots-data-figures).


Documentary theatre is not the only research methodology able to elicit such deep responses
to difficult issues from an audience. Video-elicitation is also a powerful method for researching
sensitive topics (Sayre, 2006). In a study aimed at understanding purchase power following
natural disaster, Sayre has combined story vignettes with video images to construct a talk show
in which actors play specific characters that could trigger a deep reaction from the audience, and
serve as a stimulus for in-depth interviewing. Documentary theatre is in a nutshell a multi-modal
form of research in which people make sense of the world though images, speech, writing and
three-dimensional forms (such as theatre props, materials and technology). According to
Rossolatos (2013), a multi-modal approach provides researchers with the tools to understand how
languages is influenced and influences social andmaterial practices and images. From here stems
its potential for performativity and change.


However, using documentary theatre as a research tool is not without its contradictions and
challenges. It should be noted that performative research produces a “negotiated reality”which has
long been a subject for debate in anthropology and ethnography. The theatre presentation is a
complex inter-subjective process involving the interactions of a range of subjectivities (Jacobs-Huey,
2002; Srinivas, 1966, 1979). As such, the inclusion of verbatim materials from interviews does not
and should not make claims to a form of “pure” presentation of lived experience. Performers bring
their own experiences and interpretations to their performances, which lead them to perform the
concept under study as opposed tomerely reproducing the experiences of others.


Research methods: creating sources for documentary theatre. The research on which our
piece of documentary theatre is based began with a series of five seminars to examine
substantive and methodological issues surrounding marketplace exclusion. The seminars and
subsequent theatre productions were funded by the Economic and Social Research Council under
the project title: “Marketplace Exclusion: Representations, Resistances and Responses”. The
seminars brought together marketing, organisation studies and consumer research scholars, on
the one hand, and social policy and community cohesion scholars, on the other, to identify the
ways in whichmarketplacemechanisms contribute to exclusion as well as policy and community
initiative responses to ameliorate this. Each seminar was designed to foster inter-disciplinary
discussion as well as viewpoints from practitioners and policymakers and engagement with
members from the New Vic Borderlines. There were four or five speakers at each seminar,
including a mix of academics and practitioners. A final discussion workshop drew on the issues
raised at all of the seminars and central themes were identified as input into research undertaken
byNewVic Borderlines which formed the basis for the performance.


The seminars covered topics such as the underrepresentation of certain consumers in
marketing theory and practice, media representation of white working class, exclusion from
the housing market and digital consumption, as well as resistance practices through
community-based responses to consumption (www.liverpool.ac.uk/management/
conferences-and-events/esrc/seminars/). The issues raised through the seminar series were
taken directly onto the street, and into the “market places” of Hanley, Stoke on Trent and
Newcastle under Lyme. Questions regarding what people understood to be marketplace
exclusion were used to stimulate discussions and opportunities for people to express their
own ideas about consumerism, the power of the market and the way in which people interact


QMR
20,4


494


D
ow


nl
oa


de
d 


by
 9


5.
14


8.
2.


23
9 


A
t 1


3:
07


 0
4 


Se
pt


em
be


r 
20


18
 (


PT
)



http://www.theguardian.com/news/datablog/2011/aug/09/uk-riots-data-figures

http://www.theguardian.com/news/datablog/2011/aug/09/uk-riots-data-figures

http://www.liverpool.ac.uk/management/conferences-and-events/esrc/seminars

http://www.liverpool.ac.uk/management/conferences-and-events/esrc/seminars





with, and respond to the idea of the market. Questions, such as which “tribe” do you think
you belong to? Are there places/shops that you would never go into? If Britain was “the
marketplace” what do you think it has to offer?, prompted new themes to emerge including
people feeling “pushed out” of various markets such as housing and jobs, and violent desires
to belong, and to own and condemn those who do not conform.


Apart from the general public, the people interviewed were representative of
marginalised groups such as NEETS (young people aged 16-25 years who are not in
employment, education or training), people living in the YMCA and asylum-seekers and
refugees. These interviews elicited individual oral testimonies about the lived experiences of
marketplace exclusion. Material from the interviews was used to develop the script for the
performance, and extracts were also used as voice-overs during the performance. The
interviews were also used to recruit participants (actors) for the theatre performance. Five
weekly theatre workshops unpacked the above oral testimonies drawing out themes for
further elaboration. Participants listened to the interview recordings and selected narratives
to be developed into a presentation. The workshops used the principles of cultural animation
(Hamilton and Kelemen, 2015) to encourage participation on equal terms and stimulate
thinking and acting outside the box. The weekly workshops were followed by a five-day
theatre residency to bring the work together and devise and rehearse the performance.


The performance
The cast included four volunteer actors frommembers of the local community, three theatre/
community practitioners from New Vic Borderlines and one professional actor. Present on
stage also were the voices of community members through the use of “voice-overs” (extracts
from the interviews) during the performance. The performance entitled “Because you’re
worth it?” relied on multi-media material (recorded voices, music, poems, costumes, lighting
and movement) to create a kaleidoscope of perspectives which ultimately facilitated the
emergence of a communal multi-voice about marketplace exclusion. Designed to be
challenging and thought-provoking, projection was also used in the presentation, including
publicly available snatches of video taken during the so-called “London Riots”. The
communal nature of the subject on stage was also realised through the style of acting, with
performers shifting from role to role to show what has happened rather than becoming the
character to whom it has happened (Claycomb, 2003).


The audience wasmade of academics from the universities involved in the seminar series
plus other interested academics form other institutions. Audience members also included
local businesses; the “Town Centre Manager” for Newcastle under Lyme and ex-Chief
Executive Officer of the Chamber of Commerce; members of the community who had
engaged in interviews and workshops about marketplace exclusion as part of the
development of the performance; residents from “Brighter Futures”, a large social housing
provider from Stoke on Trent; representatives for asylum support services and asylum
seekers; young people from the YMCA; foodbank volunteers and users, food-network
organisers and two local training providers: ACORN training and PM training.


The performance represented the response from the community on the pressure to consume
and participate in the market and the violence of “smash and grab” revenge consumerism which
exploded into being during the 2011 summer riots which took place throughout the country.


Performative knowledge production in practice: three documentary theatre
vignettes
In this section, we use three separate vignettes from the performance to illustrate
important elements of what we have termed performative knowledge production. The
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vignettes are included because they represent some of the “results” that have emerged
from the project; they reflect our findings and analysis in relation to both marketplace
exclusion and performative knowledge production. The specific vignettes were chosen to
enable discussion around three different themes that emerged in particular in relation to
performative knowledge production in the context of marketplace exclusion. These are
authenticity, embodied experience and viscerality, and ambiguity. A link to the entire
performance can be found on www.youtube.com/watch?v=eylJqdtE2ZI.


Performative knowledge production and authenticity
Discussion of marketplace exclusion. Richard’s story (Plate 1):


I had a friend called George when I was about 12. He had a Nintendo Gameboy in colour,
amazing graphics, you could put it in your pocket, take it to school, go travelling [. . .] I had to
have it. I thought it would change my life, finish endless hours of boredom. I asked my mother
to get it for Christmas and promised I’d do all the chores: learn to iron, feed the dog, even clean
the shower. There it was under the tree in all its glory: my brand new Nintendo. I was so
excited, I could not wait to see George and play games together. George asked what else I got.
He could not comprehend that this was the only Christmas gift I got. I’ll never forget the look on
his face. So I had to lie that I got other things. His younger brother got a Nintendo Gameboy as a
stocking filler, along with a flashing yo yo, and portable TV.


This vignette tells the story of a 12-year old who feels excluded by his immediate friends as a
result of an act of consumption related to the Christmas celebrations. While Christmas has
become the embodiment of consumption and gift giving is central to celebrating it (Belk and
Bryce, 1993), individual expectations are growing because of social and peer pressure as well as
advertising campaigns that promote the “you have to have it all” attitude to be happy at
Christmas. The vignette suggests that even though Richard was very happy to receive a
Nintendo Gameboy for Christmas, his joy and personal satisfaction were of a short duration once
he compared himself to his friends.


Discussion of performative knowledge production within this context
The audience is invited to empathise with Richard’s situation by, first, rejoicing with him and
then feeling the pain and humiliation he is going through. Richard’s lived experience expressed
by words, facial expressions, silences and choreographic movements comes alive on stage. His
words are embodied: he smiles, frowns, mumbles and shouts out his joy, gratefulness, frustration,
embarrassment and dissatisfaction. At the end of the scene, he pauses to reflect on his life, and in


Plate 1.
Richard’s story
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so doing, he invites the audience to connect with his story on a visceral and emotional level. This
connection lends authenticity to what has been witnessed, as the audience feels privileged to have
access to Richard’s inner feelings and emotions. However, it is important to question the notion of
authentic connection that derives from the personal connection of a dramatic production as away
of communicating knowledge.While performative knowledge productionmakes strong claims to
authenticity in terms of accessing real feelings, we need to question to what extent Richard’s
performance should be regarded as more authentic and representative of lived experience than
other forms of knowledge production. Could it be that the actor who plays Richard is simply
telling one of the many available stories using dramaturgical techniques to impress the audience?
The performed story originates in the qualitative data that underpins the documentary drama
but could be communicated in many different ways andwithout a performative element attached
to it. The Discussion section goes on to question whether we should then regard a performative
take on the story asmore authentic than themere narration of the story?


Performative knowledge production as an embodied and visceral experience
Discussion of marketplace exclusion. Another vignette from the documentary drama
presents a performance of the UK riots. The actors wear black and grey tracksuits, hoods
partially covering their faces, which are hidden by faceless but grotesque masks, their own
human faces replaced with masks of pigs and white blank leering faces (see Plate 2). The
masks were chosen by the actors and production team. The audience is left to decide how to
interpret them, whether as a faceless mob, people who have lost their individual identities or
even as animals not governed by the rules of society. At the beginning of the scene, they
break into big shops and steal giant TVs and electrical goods, being mesmerised by them,
dancing in slow stupor to portray their fascination with the boxes of stolen items which are
passed between them reverentially.


They encourage and follow each other; at first, the only victims are the gated shop
fronts, but then, the focus changes and the group becomes more violent, enraged and
destructive. The group, the masked mob, turns from theft to violent destruction. They
tear down a fence acting as a barrier between the actors and audience. This is done in
silence by the actors, with the soundtrack provided by media clips from the actual


Plate 2.
Faceless rioters
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riots. The attention of the actors has turned from the stores and goods to the outward
world, to the audience. After tearing down the fence, they now carry makeshift
weapons and begin to act out throwing things at their targets, which here is the
audience. The audience is left to imagine that in the riots, the target was the shops and
then the police. The scene is very physical. Although there is an element of
subjectivity in the experience of any event, the authors as audience participants felt
this was also an emotionally powerful scene, and that this was reflected in the views
of other audience members during the post-performance discussion.


Discussion of performative knowledge production within this context. In the face of a
group of masked youths hurling objects, the audience feels unsettled at being the target of
such violence, we feel the fear of the victims of the rioters, and even a degree of fear
ourselves as we empathise with the performance. We feel the anger of the faceless mob.
They become not protestors, but violent thieves. We do not merely gain an understanding of
the riots, of the violence, but we feel it. The knowledge is embodied in the brutal
performance of the actors on stage, but also in the feelings generated amongst the audience
in response. This produces unsettling, visceral knowledge.


But the rioters that appeared in the media at the time as a faceless, homogenous
mob, represented by the masked, hooded actors, become personalised as the scene
develops. We shift to a jail scene, where when stripped of their masks when
imprisoned for their part in the riots, the actors become individuals once more. They
talk about the separation from their family, of how they were encouraged by their
friends to join in the theft, of being away from their children and of how others were
not caught by the police. They sound puzzled at what they did and what happened,
and in so doing, they are re-humanised. The audience is now feeling not fear but
empathy, even sympathy for the people caught up and swept away in something
unexpected and hard to understand. It is an example of how this type of performative
knowledge production is different to knowledge conveyed only through academic
writing. Rather than the knowledge we read and interpret individually, this is a
collective creation of knowledge that is unsettling, visceral and embodied, something
we feel as well as think:


To use performance as a method of inquiry gives focused attention to the denotative, sensory
elements of the event: how it looks, sounds, smells, shifts over time. It requires approaching
cultural work –both that of the researcher and of the researched-as imaginative [. . .] as co-created
within and between communities, as expressive and meaningful (Hamera, 2011, p. 319).


The discussion after the performance is very contested and reflects the different
interpretations of these scenes but also the varying political standpoints of audience
members. The discussion begins with an impassioned assertion from some members of the
audience that the riots were the result of the disenfranchisement of a disaffected urban
youth, marginalised and excluded, almost interpreting the mob as silent victims of social
inequalities. Other people argue that this was not the case, and that the rioters were also
people who had no obvious motivations for protest, theft or violence. There is even
animosity in the difference of opinion between the audience members.


In thefinal scene, the actorswhowere “imprisoned” after the riots stand and hold up cards. On
one side iswritten the offence forwhich theywere arrested and on the other is their profession and
the length of their jail sentence (see Plate 3). Rather than an unemployed poverty-stricken youth,
we see a teacher and other professional individuals with jobs. This challenges the perception that
the rioters were only those at the bottom of the socio-economic hierarchy. They are not just
disempowered youths, socially disadvantaged and excluded economically from the market. Our
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perception and understanding of the mob is challenged and reinterpreted by the embodiment of
the rioters on stage. It shows us the ambiguous place of the riots in considering social and
marketplace exclusion. The actors physically disrupt any simple conceptualisation of the riots and
social exclusion. Although the actors are often silent throughout these scenes, experiencing this
type of embodied knowledge as an audience member is powerful, unsettling and emotive, forcing
people to confront and perhaps rethink their preconceived notions. It shows that feeling and
knowing cannot be separated but are inextricably linked, and that there can be a tension between
whatwe thinkwe know, andwhatwe feel, andwe cannot privilege one at the expense of the other.
The theatre space becomes an interaction in an “aesthetic workspace”, where “people may
reflexively engage in experiential knowledge formation” (Sutherland, 2012). The performance
enables the development of “felt, embodied, emotional” (Sutherland, 2012) knowledge.


Performative knowledge production and ambiguity
Discussion of marketplace exclusion. A third vignette from the documentary drama focuses
on a young, single mother (Sally) preparing for Christmas. She enters the stage in great
excitement carrying a host of shopping bags (see Plate 4). Early on in her story, we find out
that she has four children, three of which have been taken into care. She is very excited
about the coming Christmas because “they are letting her keep” her fourth child, a baby girl
of four months, so she will “be mine for Christmas”. The young Mum then goes on to list the
range of presents she has bought for her baby girl. In listing them, she cites a series of well-
known brands and highlights how numerous and expensive they are.


The story is a good example of the way in which performative knowledge production
harnesses ambiguity. Meaning in this context is produced in an interactional manner
between actors and audience and is constructed in situ. In creating meaning ambiguity
allows for an amount of “filling in” (Eisenberg, 1984) by the audience. In the process of
interpretation, the audience fill in the meaning of a message in a manner in which is
consistent with their own past experiences and beliefs. In its appeals to experience this
filling, it encourages direct identification with the themes portrayed in the performance, the
commodification of Christmas, the replacement of relational bonds with materialism, the use
of consumption as compensation for broken relationships and past disappointments.


Plate 3.
Rioters are given
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In the present story of the single mother at Christmastime, the audience are entreated directly at
several points tofill in meaning through the use of open-ended questions. At the start of the story,
the young mother asks the audience whether they think she has “got enough” presents for her
baby daughter. Ironically, “having enough” presents is not the issue at stake, rather the reasons
why she has felt the need to buy so many things is at issue. The audience are asked to reflect on
her position, and their interpretation of her position as a single mother with three other children in
care are central to themeanings they create for the story as awhole.


Sally’s story: I’m so excited for Christmas. I’ve been shopping since August… do you
think I’ve got enough? Yeah I know what you’re thinking, ‘single mum dole dosser, four kids
taken off her’. IT WASN’T MY FAULT! And I do as much for those kids as I possibly can,
they’re my life. Every time I see them, they know how much their mum loves them, they
know.


It’s little Chantelle’s first Christmas this year, she’s only four months old, I’ve got so
much for her already, and the best news is that they say I can keep her, so she’s mine for
Christmas. I’m so excited. So I’ve bought her; a Baby Gap dress, that’s really cute and a little
pair of Converse shoes and one of those little teddies from Build-a-Bear and when you
squeeze it, it says Mummy Loves You, and I’ve got her a Pandora bracelet, that’s like three
hundred quid just for the bracelet, and three charms to go with it and they were two hundred
pounds each, that’s one from me, one from daddy and one from Santa. I can’t wait, I’m dead
excited, yeah…


What are you looking at? Did you get dressed in the dark this morning? My kids are
worth it, are yours?


Discussion of performative knowledge production within this context. These direct appeals
to the audience to bring their own experience reflect another central tenet of performative
knowledge production in that it doesn’t privilege any particular interpretation over any other.
Here there is no clear steer as to whether, as the audience, we are supposed to judge the young
woman or to feel sympathy for her. Indeed, at various points during the story, audience members
switch between these positions and the attendant emotions of anger and sadness that they evoke.
The script deliberately plays on this switching of emotion; for example, at the end of the story, the
young mother displays judgemental behaviour herself in relation to another parent, criticising
their dress and shouting “mykids are worth it, are yours?”


This non-privileging of interpretation is an important feature of performative knowledge
production that contrasts directly with more traditional modes of academic representation.
Traditional textual narratives tend to lead the reader down a relatively narrow linear path of
interpretation. In contrast, performative modes harness ambiguity and encourage the


Plate 4.
Sally’s story
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audience to “fill in” meaning. This process of filling in can be highly emotive; indeed, the
emotional context of interpretation is vital to the way in which that interpretation proceeds.


This interactional production of meaning recognises the role that the audience plays in
bringing all of their various contexts and experiences to their interpretations. It also
underscores the importance of audience make-up in any wider project of creating
meaningful social change. The mixed nature of the audience in representing a wide range of
social and non-profit groups was important in the further negotiation of meaning after the
performance was over. Not least in that they all brought very different contexts, experiences
and, therefore, interpretational framings to the performance. For example, in the post-
production discussion, there was heated debate about the cause of the riots and, in
particular, about whether the performance demonstrated that those who participated in the
riots were merely offenders or also victims themselves.


However, questions remain as to the potential of this mode of knowledge production to
effect change if interpretations are as various and as many as there are people in the
audience. In this sense, we argue that there can still be an element of unification in diversity.
Eisenberg (1984) calls this “unified diversity”, while individual audience members do bring
their own interpretation to the performance, this does not negate the series of unifying issues
running through the performance.


Discussion
The challenges and opportunities of performative knowledge production
This mode of knowledge production presents opportunities, but it also has its challenges. Our
research sought to engage in a democratic way with the people excluded from the market but
also with other audiences. A series of translation moves took place: we had to translate our
research data into a performative format; we then had to reflect on the performance linguistically
to be able to convey (and eventually publish) our views to an academic audience. The process
through which the script was created drew on both the academic seminar discussions and the
lived experiences of those who might be regarded as experiencing marketplace exclusion first
hand. The theatre director had to translate these sources and make them fit into a documentary
drama. Translation continued to take place during the performance. The performance was open
to different and multiple interpretations and reinterpretations by both the actors and the
audience. At times, the meanings seemed ambiguous or multiplying, and at other times, there
were seeming singularity and clarity in the meanings being expressed. The audience discussion
that followed the performance showed that the key themes and scenes were interpreted
differently and were shaped by the individual experiences of the spect-actors. Performances are
clearly more interactive and open ended than traditional forms of academic representation and
dissemination, which presents the opportunity for new and multiple voices to be articulated, but
challenges traditional academic practice of a single authoritative scholarly voice. Indeed, the
bringing together of very different people, using voices, bodies, material props andmulti-media to
express and enact personal experiences was visceral and unsettling, raising questions and
challenging understandings.


A great deal has been lost and gained in each of these translation moves. Issues of
voice, representation, ethics and politics make it difficult to unpack each translation
move in a structured way. Multiple voices have shaped up the research process and
outcomes: the voice of the respondents, of the theatre director, of the people
performing the drama (actors and community members), the voice of the spectators
and also the voice of the authors. Geertz (1988) talked about a crisis of representation
in qualitative research more than 25 years ago and one of the responses has been to
“give life” to qualitative data via theatrical means rather than force it into the straight
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jacket of academic theorising. This seems to suggest that theatrical performances are
more pluri-vocal and more able to accommodate and represent the messiness and
diversity of existing individual voices when compared to academic papers which tend
to assume the privilege of the academic to know what is important and should be
written about.


While the performance was very much an embodied form of knowledge production
(Langer, 1942), it still poses uncomfortable questions about the authenticity of
knowledge and of “authentic voice(s)” present in it. On the one hand, there could be a
perceived integrity and authenticity to the voices and performances of the actors
(some of whom were indeed excluded from the market). Through their acting, they
exposed the audience to reflections on their own lived experiences, giving them a
position of authority from which to speak. This could be regarded as subverting the
power relations with the middle-class academics who are traditionally perceived as
the actors who know best. Throughout the performance, there was at times an
uncomfortable confrontation of the academics’ positions of wealth and education with
the lived realities of the social and marketplace exclusion experienced by some of the
actors. Sitting through the performance was an embodied experience for the research
team. This was research about exclusion and inequality made real, voiced by those
that experience it in a public way that forced us as individuals to be conscious of our
own privileged positions. However, this confrontation of different life worlds is not
resolved through the use of performance.


There is no doubt that this type of documentary theatre gives voice to marginalised
individuals and groups, but whether power hierarchies can be subverted or destabilised
beyond the moment of the performance is open to question. All knowledge is situated and
partial, and it could be argued that whilst the space of the theatre enables a multiplicity of
often unheard voices to come to the fore, these voices are no more authentic or imbued with
integrity than the voice of others with different positioning in social and economic
hierarchies. What the performance does create is a rupture, even if for a short amount of
time, in the traditional mode of academic knowledge production and voice of authority.


Performances, according to Finley (2014), often rely on empathetic understandings to
encourage the audience to reflexively question the status quo and move to action. They
critique dominant cultural assumptions (Denzin, 2003), while performative knowledge
production creates a dynamic dialogue between the producers and consumers of knowledge
by opening up liminal and ephemeral spaces in which multiple parties can engage with a
critical discourse and reshape themeanings of market place exclusion.


Finley (2014) also argues that performance facilitates both inquiry and artistic
expression while accepting that personal identity and social order are indeterminate,
problematic and amenable to change. This ensures that ordinary people, researchers and
policymakers can imagine newways of being in the world and transform these imaginations
through performance into active, democratic projects. This is the starting point of any
change to be achieved either at individual or collective level. However, what we would
question is how and whether those who participated in the performative knowledge
production could, or would even want to, engage in further discussions around marketplace
exclusion, or participate in any kind of social change in relation to the outcomes of such
discussions, beyond the space of the performance.


We faced a number of cognitive and practical challenges in grappling with the
performative nature of our research. Cognitive challenges arose because of the fact
that we had to learn very quickly not only of the language of the theatre but also its
social and political practices. For example, it is beyond usual academic practice to
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take an idea developed through a more traditional process such as the initial seminar
series discussions, and hand it to a group of young people involved in the theatre and
see how they interpret and express it through performance. At this point, we “lose
control” over our analysis and it becomes re-interpreted in ways over which we do not
have control. Yet, our socialisation within a home discipline (organisation studies,
marketing and social policy), and the understandings and comfort this provided,
made it difficult at times to make sense of the new world. As Lincoln (1990, p. 67)
explained being part of a new world “is an intensely personal process, evolving from
not only intellectual but also personal, social, and possibly political transformation”.
Yet, our immersing into the world of the theatre offered an exceptional frame-
breaking experience, as our mind-sets were forever changed. It almost became
impossible to “return home” and apply our once favoured conventions of research and
writing. Doing justice to the multiple voices and experiences of market place
exclusion became our main goal. Embracing an ethics of care (Held, 2005), it became
essential that we “dared to care” (Adler and Hansen, 2012) and that we put our
personal convictions at the heart of our research. What we have learnt is that we may
in future structure our research differently, taking a more open stance and enabling a
means for multiple voices to be articulated, before a research agenda and
methodology is set.


Practical challenges also arose as performative inquiry threatens the traditional
conventions of social science research communities. According to McCloskey (1994),
researchers gain acclaim, legitimacy and visibility for their work by following a specific set
of established procedures. In addition, if research conventions dictate what counts as
legitimate knowledge, our research itself plays a significant role in perpetuating or
questioning these conventions. Working within a performative arts-based framework
(Bishop, 2006; Dezeuze, 2010) encouraged us to become more aware of opening up new
spaces and conditions of possibility.


We also have a series of insights surrounding the benefits and opportunities of performative
knowledge production over more traditional text-based forms of research enquiry. Although
performative arts-based inquiry is yet to be regarded as legitimate by the marketing field, it has
found resonance with a growing cadre of researchers, who are prepared to put to trial their
academic credibility to engage with the pluralism of voices inherent within qualitative research.
According to Barone and Eisner (2006), performative arts-based approaches to representing
ethnographic/qualitative data are becoming more popular as a certain “performative sensibility”
has been awakened in some qualitative researchers (Denzin, 2003).


As we discuss above, it is the ethos, the principles and the multitude of media used
that enabled our documentary drama to make a significant impact on the audience. The
drama allowed the audience to see issues such materialism, greed, selfishness,
belonging and exclusion in relation to the marketplace more “deeply and differently”
(Sutherland, 2012). The documentary drama re-created not only the words of the
respondents but also the sounds and sights of the research context which are usually
missing in textual representations. Feeling and knowing are seen as equal partners and
are held in productive tension throughout the performance. One may know something
and yet may feel something quite differently. This allows for a process of continuous
reflection and questioning to take place amongst audience members who may find
themselves persuaded by the emotions they are experiencing rather than by their
previous knowledge about marketplace exclusion.


The methodology adopted in the study goes beyond text (Beebeejaun et al., 2014); it
adopts a mixture of linguistic and non-linguistic forms of research and representation to
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translate personal narratives of marketplace exclusion into a collective grassroots story – a
script – which is then performed on stage in front of a mixed audience. In our view, the
written text has serious limitations for it always has to justify itself to academic peers by
relying on narrow writing conventions. Despite claims to pluri-vocality, the academic text is
always author centreed, while a documentary drama is better placed to capture a wholeness
(Elm and Taylor, 2010) which includes a multiplicity of voices. It is for the audience to make
up its mind about which voices to embrace to decide what constitutes appropriate individual
behaviour in the marketplace, who is to blame for people being excluded from the
marketplace, what sorts of identities would emerge on the fringes of the market and what
value should be placed on them. The audience is drawn into these salient issues not only
cognitively but, more importantly, sensually and affectively. The format relies on resonance
with lived experiences (Taylor, 2008). This engagement allows for personal and political
reflection on the structural mechanisms of exclusion and the individual responses and
resistances to dominant neo-liberal discourses. In so doing, performances make space not
only for a “politics of resistance” but also for a “politics of possibilities” (Denzin, 2003).


Performative, qualitative research is the best place to “recover and advance new forms of
science and government, precisely because it rests on direct engagement with participants”
(Torrance, 2014, p. 578). This paper has demonstrated how a plurality of often marginalised
voices can be brought to the fore using a form of performative knowledge production such
as documentary theatre. This represents a democratic way of sharing different
understandings and experiences that can generate knowledge about different types of
exclusions. The performance showed that consumption and the marketplace are intrinsic
elements of poverty, deprivation and exclusion. Therefore, social change is not just about
the obvious social indicators of inequality, or the particular urban contexts of cities such as
London and Stoke, but also about the market and different forms of consumption. Markets
and the processes within them are not neutral. But the performance also shows the ability of
the apparently disenfranchised to have a powerful voice, to make their own analysis and
commentary on social inequality and the market. Within the safe space of the theatre
marginalised individuals regained their individual agency, and the bringing together of
actors and spect-actors also created a communal agency that transcended the individual.


Conclusion
To conclude, we have drawn out some of the theoretical implications surrounding our
conception of marketplace exclusion and the practical implications of our methodology.


Marketplace exclusion: shifting the debate
Returning to our working definition of marketplace exclusion we think that our viewpoint
has something to offer future theorising in this area. Importantly, we think the concept helps
to shift the debate away from a Neoliberal focus on individual consumer empowerment
through the marketplace towards an investigation of the structural conditions of the
marketplace which perpetuate their disempowerment in the first place:


Marketplace exclusion involves barriers to participation in the marketplace relationships and
activities, available to the majority of people in a society. It affects the ability of individuals and
groups to be adequately represented in the marketplace and has implications for quality of life
and social cohesion.


This definition, based as it is on both participation and representation turns our attention
towards a systemic critique of the marketplace, but perhaps more importantly marketing
practices. As such it has the potential to open up a debate about the links between individual


QMR
20,4


504


D
ow


nl
oa


de
d 


by
 9


5.
14


8.
2.


23
9 


A
t 1


3:
07


 0
4 


Se
pt


em
be


r 
20


18
 (


PT
)







discrimination and the more macro-level mechanics of marketplace exclusion. Existing
debates on social exclusion have helped us to refine our thinking around marketplace
exclusion and identify the way in which a range of micro and macro factors might
interrelate to result in exclusion, for example, the intersection of individual identities with a
much wider all-encompassing system of representation. As such understanding the
dynamics of exclusion is not a question of either individual or systemic issues.


We have only just begun the work of defining marketplace exclusion. We do think the term
will have much future purchase in helping marketers and consumer researchers to develop a
holistic view of the complex array of market-focused factors that contribute to exclusion. The
concept facilitates a focus both on the causes andmechanisms of exclusion, and its outcomes.We
suggest further exploration of the concept in the same way that sociologists have explored social
exclusion. A possible next step would be to develop a matrix which identifies the range of factors
encompassed by the term and their potential interrelations.


Performative knowledge production as critical consumer learning
Further to giving participants a voice performative knowledge production
methodology has an impact through critical consumer education (and learning). The
traditional model of consumer education argues for increased information for
consumers to help them in their purchase decision-making. Documentary drama goes
beyond this import of information and touches instead on the idea of consumer
empowerment. Giving consumers information enables consumers, but it doesn’t
empower them; empowering consumers instead “entails holding the perception that
one has the authority to take action – an inner perception of power. Inner power is created by
oneself, not given by another” (McGregor, 2005, p. 440). It is in this respect that documentary
theatre plays a significant role – not in imparting information – but in providing a safe learning
environment in which individuals can feel comfortable enough to explore and reflect on their
attitudes, perceptions and values. It is this process that can lead to feelings of personal power
(McGregor, 2005). For example, returning to one of the themes of the theatre presentation, which
was materialism and greed. The audience are invited to reflect on their own attitudes towards
materialism and greed but through the experience of a third party. Discussing a third-party
scenario is much safer than asking individuals to express personal views and experiences. The
post-presentation discussion also allowed them to explore possible reasons for greed and
materialism including the social and economic context in which people consume (issues such as
poverty, social comparison and the promotion of brands as keys to the “good life”); also structural
factors such as the dominance of a neoliberal world view and the widening gap between the rich
and the poor. Performative knowledge production is key then to creating “critical spaces” (Sandlin
and Claire, 2004), in which learners “can become conscious of the incredibly oppressive power of
materialism and consumerism and that there are alternatives to this lifestyle” (McGregor, 2005.
p. 442). As such the theatre represents an ideal critical consumer education environment.


In summary, in a world where we are all so utterly engulfed by consumer culture, we
need to attempt to change the system rather than just address individual behaviours within
the system (Sandlin, 2004; McGregor, 2005). This is where our definition of marketplace
exclusion is helpful, while it acknowledges that marketplace exclusion results in individuals’
and groups’ inability to adequately participate and adequately represent themselves in the
marketplace, its starting point for critique is the mechanics of the system rather than
individual vulnerability or discrimination. We have put forward a model of performative
knowledge production in forming a strand of critical consumer education, but in achieving
sustained impact, there are two further steps we need to take. First exploring what the
alternatives to materialism and consumerism might look like, examining new possibilities
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for action and thought; second, helping people to extend their thinking beyond the
individual to the common good. This involves encouraging and supporting empowered
individual consumers into advocating for others in their communities. Both of these steps
are central in linking critique to action (praxis) (Sandlin and Claire, 2004). Future studies are
needed to further explore the translation of individual critique into communal advocacy and
thus harness agency and turn it into action that can tackle marketplace and social exclusion
in deprived local communities.


Note


1. Riots involving thousands of people broke out in London and other major towns and cities across
the UK in August 2011. The riots involved looting and arson attacks on shops and resulted in the
death of five people. The riots were dubbed the ‘Brand Riots’ in the media (Boffey, 2012) as young
people targeted brands in their frustration with economic decline, poor access to jobs and
exclusion from consumption opportunities.
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2 Sociology 


Introduction


Whether in the guise of ‘social action’ or the ‘Big Society’, recent UK governments’ 
approaches to volunteering are premised on the assumption that there is an unlimited 
reservoir of goodwill in communities and that people should be encouraged to volunteer 
more (Cabinet Office, 2013). Such a view not only neglects evidence of clear differences 
in people’s engagement with and support for volunteering, but also the degree to which 
people’s participation in volunteering work may be conditioned by constraints related to 
other activities, such as paid work and personal caring commitments.


Volunteering may have captivated the imagination of policy makers and politicians 
alike, yet it remains under-theorised by academia, being almost completely overlooked 
by the sociology of work. This may not be entirely surprising given that, generally speak-
ing, volunteering is not treated as ‘work’ in the traditional sense of the word. Sociology 
of work is currently dominated by the dichotomy between paid employment that usually 
takes place in the public sphere (and is done by men) and unpaid work which is relegated 
to the private (communal or family) sphere and is associated mostly with the domestic 
work done by women (Beagan et al., 2008; Glucksmann, 2009; Warren, 2003). This 
dichotomy is based on a managerial understanding of what constitutes work. Our article 
problematises the normative element of such neoliberal definitions of paid/unpaid work 
for failing to account for new forms of work such as zero hour contracts, benefit-to-work 
schemes and unpaid internships and for ignoring forms of work, such as volunteering, 
which do not fit neatly into existing binaries.


Volunteering in all its present forms has a historical lineage dating back to 19th-century 
Victorian philanthropy and, before that, to the cathedral almsmen of the 16th century 
(Borsay and Shapely, 2007; Nightingale, 1973). Informal philanthropy previously under-
taken by landowners was transformed in the 19th century by the establishment of the 
Charity Organisation Society and the rise of middle-class urban elites (Borsay and 
Shapely, 2007; Nightingale, 1973; Taylor, 2005). As Taylor (2005) notes, philanthropy 
was gendered and divided into paid professionals (such as medical doctors and health 
visitors) and unpaid workers who were termed ‘volunteers’.


Voluntary action has been a key component of citizenship since the Second World 
War. However, in the last 30 years, a market-driven discourse has seen volunteering 
incorporated into a hegemonic neoliberal model of work (Jenkins, 2005; Parsons, 2006). 
We argue that an exploration of volunteering as unpaid work can help sociologists tap 
into transformative possibilities for rethinking work configurations as they shape and are 
being shaped by contemporary capitalism (Levitas, 2001).


There are relatively few attempts to provide integrative maps and/or comprehensive 
theories of volunteering (with some exceptions: Hustinx et al., 2010; Wilson, 2000; 
Wilson and Musick, 1997). These tend to be located in the volunteer literature and 
embrace an economic conception expressed by the absence of financial or in kind pay-
ment in volunteering activities. On the other hand, leisure studies view volunteering as 
the absence of moral coercion to pursue a particular activity that brings enjoyment or 
personal benefit to the individual (Stebbins, 2015).


Even when acknowledged as a form of (unpaid) work, volunteering is overshadowed 
by the existing dichotomy of paid employment/domestic work and deemed as 
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less interesting than either (Musick and Wilson, 2008; Nichols and Ralston, 2011). Yet, 
volunteering is a wide-ranging and complex topic, connected to multiple sectors, age-
groups, social classes, for-profit and not-profit activities. Moreover, motivations for vol-
unteering often intersect with those for paid-employment and domestic work, and the 
benefits gained from volunteering can often be wider and are perceived in more positive 
terms than those coming from paid employment or domestic care (Lyon and Glucksmann, 
2008; Nichols and Ralston, 2011; Parsons, 2006).


Taylor (2004) argues for the need to extend the conceptual boundaries of work to 
account for volunteering as a form of work which although unpaid is, just like paid work, 
embedded in and defined by the social relations within which it is located (O’Toole and 
Grey, 2016). Indeed, volunteering can take place both in the public and private spheres, 
is done by men and women in equal measure, consists of both formal and informal prac-
tices, is driven by both individualistic and collectivist ideals thus transcending the tradi-
tional work binaries embraced by the sociology of work.


We start by outlining key debates in the volunteering literature, followed by an 
explanation of the methodological coordinates of our study. Next we develop a four-
fold typology of volunteering work which demonstrates its complexity and dynamism 
as well as transcending existing binaries that are prevalent in the sociology of work. 
The typology provides the necessary building blocks for developing a theory of ‘vol-
unteering as unpaid work’. We conclude that in an era of precarious employment, 
extended multiple careers and delayed retirement age, seeing volunteering as work 
allows us to revisit and problematise existing neoliberal understandings of what con-
stitutes work by bringing into focus new forms of work such as ‘voluntolding’, unpaid 
internships and benefit-to-work schemes. Limitations of the study and avenues for 
further research are also highlighted.


Key Debates in the Volunteering Literature


Volunteering is a complex term that encompasses a wide range of activities, motivations 
and organisational issues, so it is hardly surprising that authors differ in terms of how 
they conceptualise it (Courtney, 2002). There are at least three main schools of thought 
that conceptualise volunteering, based on the nature of the activities undertaken (active 
vs passive; discretionary vs compulsory), the purpose of volunteering (serving oneself, 
an organisation, a community or the society at large) and the temporal element inscribed 
in volunteering activities (long-term vs short-term involvement).


Rodell (2013) argues that volunteering comprises of activities that are active and 
planned (rather than passive or spontaneous) and thus resembles paid employment 
(Wilson, 2000). In contrast, Smith and Holmes (2012) see volunteering as discretionary 
and characterised by the relative freedom of participation and the ability to drop out. 
Stebbins (2015) argues that volunteers and their activities may be classified, according 
to the perceived degree of moral coercion to take part in activities, as serious, casual or 
project-based leisure. Other authors discuss the concept of involuntary volunteering; 
situations in which people are put forward to volunteer by a third party, such as an 
employer (Peloza and Hassay, 2006; Wirgau et al., 2010) or governmental agency, usu-
ally without the person’s consent. For example, Parsons and Broadbridge (2006) note 
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that there is an element of ‘involuntary’ volunteering in charity shops, as working there 
is often seen as a way of giving people work experience or easing them back into the 
community.


While considering the purpose of volunteering, Nightingale (1973) suggests that vol-
unteering can serve at least three purposes: sociability; altruism; and self-interest. 
Scholars see volunteering as serving the purposes of well-being, community spirit and 
inclusiveness (Smith and Holmes, 2012; Steffen and Fothergill, 2009; Thoits and Hewitt, 
2001), individual and collective empowerment (Gooch, 2004; Nichols and Ralston, 
2011) and the public good (Mangan, 2009).


Finally, time-based approaches to volunteering consider issues of time-span and 
continuity. Rather than long-term, constant volunteering, people can also engage in 
spontaneous, short-term, episodic volunteering activities, including micro-volunteer-
ing. Steffen and Fothergill (2009) found that ‘disaster volunteering’ was initially spon-
taneous or episodic, but eventually led to a more continuous engagement in volunteering 
activities. Nichols and Ralston (2011) also found that some volunteers at the 2002 
Commonwealth Games in Manchester reduced their paid employment hours and 
increased their voluntary duties.


Large scale sporting events are highly reliant on volunteers in order to run success-
fully (Tomazos and Luke, 2015; Twynam et al., 2002). Volunteers contribute both in 
terms of socio-economic value and the broader ‘special occasion’ atmosphere. Much 
of this research focuses on sports management issues discussing volunteer motivation 
and retention, costs and benefits, recruitment and legacy issues (MacLean and Hamm, 
2014; Ralston et al., 2005). A smaller body of research examines sports volunteering 
from the perspective of the individual volunteers, arguing that sports volunteering is a 
source of personal enrichment (Downward and Ralston, 2006; Nichols and Ralston, 
2011; Tomazos and Luke, 2015).


The myriad ways in which volunteering unfolds in practice calls for an approach that 
recognises the complexities of the activities associated with volunteering work and 
accounts for grassroots experiences grounded in local contexts. In what follows, we pre-
sent findings from a study of 30 volunteers from Staffordshire.


The Study: Background and Methodology


The study, funded by the Arts and Humanities Research Council, was carried out in 
2012 in a region in Staffordshire which is experiencing post-industrial decline. The 
figures for unemployment, economic inactivity and recipients of Job Seeker’s Allowance 
(JSA) are all above the average for Great Britain, while qualifications and earnings by 
residence are below the national average. The combination of low wages, unemploy-
ment, education levels and poor health in the area means that it is particularly vulnera-
ble given the ongoing programme of cuts to city council budgets. Thus, the area relies 
heavily on unpaid volunteer work to support many of its economic, social and cultural 
activities. Also, due to high levels of crime, many offenders are sentenced to Community 
Payback schemes in which volunteering is a key requirement. The socio-economic 
decline of the area also explains why so many youths are on benefits and therefore have 
to volunteer in order to keep their welfare aid.
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Out of the 35 volunteers approached to be interviewed, 30 replied positively. Most of 
the positive replies (21) came from individuals connected in some ways to the New Vic 
Theatre. The authors used also personal connections to invite other people to be inter-
viewed. Those who rejected our invitation cited bad experiences of volunteering as a rea-
son. Therefore, the findings reflect the largely positive stories we were told. All respondents 
were white British and described themselves as either working class or middle class, split 
evenly, suggesting that volunteering is not just a middle-class activity in this area.


Interviewees ranged in age from 19 to 70. Twenty were women and 10 were men. The 
majority (24) volunteered in local museums, a local theatre, schools, the Scouts, an AIDS 
charity and a Victim Support charity. The average age for this group was 62. Four volun-
teers were part of Community Payback initiatives and two were or had been youths on 
benefits. The average age for these was 25. All have been given pseudonyms to protect 
their anonymity. The semi-structured interviews lasted one hour on average. Volunteers 
were asked to talk about their past and present volunteering experiences, why they vol-
unteer and what effects volunteering had on their lives. The interviews were recorded, 
transcribed and then sent to the participants to be confirmed.


We used content analysis (Krippendorff, 1980) to analyse the interviews. All three 
authors read the transcripts independently, compiling types of volunteering activities and 
pinpointing recurrent themes. The authors then compared their initial interpretations 
and agreed on the four main analytical categories (altruistic, instrumental, militant and 
forced/‘voluntolding’). These themes were presented to some of the study’s participants 
shortly after the project finished to ascertain whether the categories chimed with their lived 
experience as volunteers. Following positive feedback from the volunteers, we developed 
the four categories into a typology of volunteering work, taking care to recognise the over-
laps between categories and the interplay between the individual/collective, public/private 
and paid/unpaid definitions of work. At the end of the process our categories were ‘thick-
ened’ and given conceptual rigour by making reference to the existing literature.


The study illuminates the complexities of volunteering practices as they unfold on the 
ground, demonstrating that volunteering is a form of (unpaid) work deeply rooted in the 
wider social relations that make them possible and sustain them in the first place. It also 
foregrounds volunteering experiences coming from typically neglected and marginalised 
groups (i.e. people on benefits or serving community payback sentences), showing how 
these work practices (just like the traditional ones) change over time and intersect with 
more traditional volunteering activities.


Towards a Typology of Volunteering as Unpaid Work


Our analysis suggests the existence of four interrelated types of volunteering work: altru-
istic; instrumental; militant; and forced (or ‘voluntolding’). These practices accommo-
date multiple motivations simultaneously, change over time and allow for both 
individualistic and collective agendas to co-exist in various degrees as individuals can 
locate themselves within multiple categories of work simultaneously.


The analysis suggests that the categories of instrumental and forced volunteering 
work are linked to individualistic concepts such as personal betterment (Santore, 2008) 
or responsible citizenship (Lister, 2004; Marinetto, 2003). Altruistic volunteering, as 
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expected, is linked to ideas of selflessness and working towards the common good and 
collective ideals (Cieslik, 2015; Cotterill, 1992). Militant volunteering also embraces 
collectivism in the sense that it resembles ‘new social movements’ (Bassel, 2014; Sklair, 
1995). As the data demonstrate, however, individualistic and collectivist categories are 
not mutually exclusive; there is overlap between the categories and movement between 
them. For example, although we term militant volunteering collectivist, volunteers can 
also have instrumental reasons for militant activities (‘I don’t want this museum to 
close’). And while some people may be initially forced to volunteer, they soon realise 
that the experience can be instrumental in getting paid employment or indeed, they may 
start to enjoy giving something back to the community. In what follows, we outline each 
category in turn, demonstrating the existence of a complex range of planned activities 
(Wilson, 2000) undertaken by volunteers and arguing that these should be understood in 
the wider context of a sociology of work.


Altruistic Volunteering Work


For many of our interviewees, volunteering was similar to an act of generosity. In con-
versation, we heard from many that volunteering is ‘a little act of kindness’, something 
that one did for the common good rather than oneself. The respondents argued that it was 
in their nature to help others and their volunteering work met a community need that 
would otherwise go unfulfilled. Their stories aligned closely with existing ideas about 
responsible citizenship and altruism, either in terms of giving something back to the 
community in a selfless manner or using volunteering as a way to avoid becoming a 
burden on society.


For example, Jackie volunteers in a local school and, when asked why she volun-
teered, said:


What’s in it for me is seeing these children I help doing so well at school, building their 
confidence, thriving. I know that if I don’t do this for them, nobody else in their family can offer 
them this one week holiday.


Similarly, Louise said:


I want to give something back to the community because everybody knows me and they know 
where I’ve come from. If I can help one person not to take the drugs, I will feel better. This does 
matter to the community: there are lots of people with low esteem who have nobody.


Both these examples point to the importance of helping other people in a selfless manner. 
The dual story of personal satisfaction and doing good for the community by being a respon-
sible citizen is prevalent in many of the stories collected. For example, one of the local 
museum volunteers talked about a personal sense of satisfaction and enjoyment derived 
from doing something meaningful for the community that otherwise would not happen:


You get satisfaction that it’s something that could not be done without your efforts. So therefore, 
you can enjoy it and do good at the same time. For example, we had a local festival which has 
been going on for 20 years. The Council backed it for 18 years and then it stopped. Organising 
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it was part of my paid job and then I decided I still wanted to do it and the only way was through 
volunteering. (Paul)


Paul’s quote also points to the importance of volunteers taking on unpaid work when 
local authorities can no longer afford to run specific services or community events. This 
idea of being a responsible member of the society, of having a duty to contribute to the 
well-being of your community by taking on unpaid work, is also evident in Kathleen’s 
story:


I think that if you live in a community and you are relatively OK, you have a duty to put 
something back that might help people that are not so OK. My first volunteering job was foster 
caring, and I was not paid for it […] We did short-term fostering so the kids would be with us 
for a week or so while their parents could not look after them. Then we would hand them back, 
when they sorted themselves out. It was great seeing these families reunited and making a 
success of their family life.


As Kathleen’s story suggests, it is difficult to disentangle the personal and communal 
well-being: indeed, the primary motivation may be to give something back to the com-
munity but in the process, people feel better about themselves.


The mix of altruism and citizenship is also evident in Claire’s story, as she highlights 
the fun to be had volunteering. Referring to her earlier experiences of volunteering which 
stretched over four decades, Claire suggests:


It was just something you did. Thirty-five years ago we did not have nurseries like now and 
what we had was very expensive […] The playgroup I set up is still going after 35 years […] 
and I am proud of this! But it was also fun. You meet people, you are mixing, you make friends.


Here volunteering is almost treated as routine work (‘just something you did’), albeit 
one that provided an important social service (‘[t]hirty-five years ago we did not have 
nurseries like now’). While her volunteering would seem to be motivated primarily by 
altruism, Claire’s comments also point to the importance of volunteering in her life as 
a source of both personal healing and community engagement (Steffen and Fothergill, 
2009) through unpaid volunteering. It has helped her to cope with her retirement by 
offering her a social outlet: ‘I can’t just stay home, I don’t want to feel lonely even 
though I have family around me. You have to keep active.’ Therefore, the initial moti-
vation to make herself useful is not only an act of generosity towards the other, but also 
a means by which her own life could unfold according to a structure that provided 
personal safety and fulfilment, rather than turning into a burden for her family, com-
munity or the state.


As many of these stories suggest, volunteering may be about altruism and engaging in 
unpaid work as a way of giving something back to one’s community, but at the same 
time, people engage in volunteering for opportunities to learn new things, to enjoy social 
intercourse, to cope with personal crises and to ensure that their immediate family and 
friends benefit. In the case of younger volunteers, they engage in these unpaid activities 
to build up their CVs and access a paid job. We call these practices instrumental but as 
we will see in the next section, they are often interwoven with altruistic rationales.
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Instrumental Volunteering Work


In contrast with the ‘selfless’ reasons people gave for volunteering explored above, people 
also volunteered for personal benefits, or ‘instrumental’ reasons. Instrumental volunteering 
appeared to be multifaceted: some stories referred to the personal learning of the volunteer 
and the employability skills new learning had afforded, other volunteers were keen to stress 
how volunteering helped their immediate family and friends, while others talked about 
resolving personal crises through volunteering work. In what follows, we explore these in 
more detail, showing how instrumental volunteering is always in flux and transformation.


Some of the people interviewed argued that unpaid volunteering work provided them 
opportunities for personal learning and even acted as a route into paid employment. They 
talked about how they benefited from volunteering practices in terms of learning new 
skills that were instrumental in pursuing new careers. For example, one of the volunteers 
talked about his ambition to further his education: ‘I am hoping to still further my educa-
tion and as you can see I am not young anymore’ (Joe).


Equally, Jake described volunteering as ‘a brilliant way to explore your own skill sets’. 
Jake had been long-term unemployed when he started volunteering at his local theatre. 
After several years of volunteering there, he eventually secured a job at the theatre:


Volunteering was completely invaluable to get the job I now have because I was able to display 
the attributes required to work in this department. I was in my late 20s and disillusioned that I 
couldn’t find work to motivate and inspire me. So I attended (the theatre) and realised the work 
would suit me and I was more than happy to be there. It didn’t matter that I wasn’t getting paid 
– in terms of gaining skills and being able to express myself. (Jake)


Jake’s story demonstrates the instrumental importance of volunteering for many young 
people who seek paid employment. Recognising the realities of the job market, many 
young people are willing and eager to volunteer and work for free in order to enhance 
their CVs and increase their chances of employment.


Learning is not just confined to skill development and the employment opportunities 
thus afforded, however, as other volunteers spoke of the ways in which they gained a 
sense of personal satisfaction or became more open-minded in their attitudes. For Stuart, 
volunteering allowed him to make friends, expanded his horizons and provided a sense 
of fulfilment:


Yes, initially it is about just making friends but I also want to expand my horizons and to show 
loyalty to the organisation, to the projects in which I am involved. I feel very fulfilled when the 
projects are completed.


For Miriam, volunteering work helped her to learn more about how to build and sustain 
human relationships and being open to differences:


I learnt a lot. It’s different because you meet different people all the time. There’s children, 
older people, people with disabilities, children that have issues, you know? […] I first thought 
offenders were, you know […] but they are kids with problems. It changes your way of thinking 
and it’s mostly an enjoyable experience. I just love it.
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When asked to recount prior volunteering experiences, many people were prompted to 
start volunteering when their children started school. Jenny, for example, volunteered in 
all the activities that her children were involved in: ‘I started volunteering about 20 years 
ago at the play group. From the play group, through schools, cubs and scouts (I was their 
secretary), volunteering evolved with the children growing up.’ Jenny’s example illus-
trates how unpaid volunteering is intertwined with both unpaid domestic work and more 
formal workplaces such as schools and nurseries. Volunteering helped parents to provide 
a greater range of opportunities for their children and often led to positions of authority 
and a close relationship with the local schools:


I got involved in volunteering over 26 years ago when my kids started school. I joined a teacher 
parent group and from there I was elevated to a position of authority. I had to do fund raising 
events. So helping the school was my first volunteering and I really enjoyed that. (Stuart)


Such volunteering is clearly performed with the aim of helping one’s children achieve at 
school and providing the extracurricular experiences that would ensure a well-rounded 
education. Both men and women volunteered in order to raise the status of the local 
schools and in so doing they felt they had a direct impact on the betterment of their own 
immediate family.


Yet, for other respondents, volunteering was a way out of crisis, or a stepping stone to 
a different life. Indeed, a number of retired people referred to volunteering as providing 
them with a lifeline, while others recounted more serious personal crises such as being 
addicted to drugs and alcohol. Miriam talks about the almost happenstance manner in 
which she joined the ranks of volunteering:


I must be honest, at first I was at a bit of a loose end. So I thought I’ll go to the show to see how 
it feels like. Also I had nothing to do at that point in my life, I had just retired. I enjoyed it so 
much and I thought maybe in some silly way you can make a bit of a difference […] So passing 
this on to others and hopefully helping them to achieve dreams: that was very worthwhile.


Other people depict serious personal crises which they were able to overcome only as a 
result of their volunteering activity. Volunteering gave Sarah a new chance to start fresh 
and put her personal troubles behind her:


These [volunteering] courses saved my life, believe me or not. I looked after my dad for 10 and 
a half years and my mum who had mental health problems. Before that I was on drugs and 
alcohol and just as my father was diagnosed with cancer, I came clean. When he died, I started 
to hit the vodka again. Then I spent the worst three weeks in my life in the hospital to get clean. 
These courses gave me a new chance! It is great to have a structure to your day: getting up, 
sorting out the house and then meeting people. The routine is so important to someone like me. 
I’ve got babies kicked out of me, my husband served seven years for trying to kill me and look 
at me now! (Sarah, with a smile on her face)


Mark talked about his mental breakdown and the way in which through volunteering he 
found new meaning in life: ‘I had a breakdown myself, volunteering helped me no end, 
I’ve signed up to do GCSE at college. I want to better myself […] my confidence has 
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grown as a result of volunteering.’ Joe, who volunteers at a carers association, also talks 
about how he benefited from joining volunteering courses on caring and how he puts his 
newly acquired expertise at the service of other carers:


When I was 22 I left my job for an engineering company and became a carer. A carer for family 
members. I am now 48. Back then my father had a stroke, my mum suffered from schizophrenia 
and my brother had Down’s Syndrome. My father passed away and since then I looked after my 
mum for 23 years. In 2004 I joined the Midlands Care Association [pseudonym]. They gave me 
support through their chat line because I was isolated. Three years ago I went on a 20-week 
course organised by the association. I love being with carers and supporting other carers. It is 
just great to help people to get back into education.


Although these stories position volunteering practices as providing a way out of crisis 
for individuals and recasting oneself into a responsible citizen, they also shed light on the 
joy of giving something back to the community, of bettering oneself through unpaid 
work and even accessing paid work in some cases. The next category focuses on collec-
tive volunteering work and how individual volunteers combine their unpaid and unpaid 
work in pursuit of a common cause.


Militant Volunteering Work


Some of the volunteers in this study were keen to stress the collective force and the activ-
ism of their volunteering practices. We refer to this in terms of militant volunteering. Of the 
two examples that follow, one is a response to a specific event, while the other is a response 
to discriminatory attitudes. In both cases, volunteers’ practices became militant.


The first example involves Tudor House Museum (pseudonym) which was threatened 
with closure after the local council’s budget was cut. Tudor House is a listed building, the 
oldest example of 17th-century architecture in the region. There was concern that if it 
closed, it would fall into disrepair and be vulnerable to vandalism. The sewing group 
volunteers, who create period embroideries for the museum, turned into activists almost 
overnight and started to engage in multiple activities to ensure the museum would not 
close. In the first two sections of the article, some members of the sewing group had 
described their volunteering practices in altruistic and/or instrumental terms. The threat 
of closure galvanised them to become a collective force. As the leader of the sewing 
group said:


The museum is part of my life, I was born up the road. I think a lot of things would not happen 
if it wasn’t for the volunteers. Initially, I joined because I was interested in sewing. But this now 
serves a different purpose. I don’t want this building to be closed. (Dorothy)


Another volunteer echoed her concerns: ‘I don’t want this museum to close. I’ve become 
very fond of it since I joined. I think you have to come to it to get to know it first in order 
to appreciate it’ (Claire).


The volunteers engaged in a wide range of work activities in order to save the museum. 
A group of them set up a committee and used their business and legal skills to make a 
case for keeping the museum open. Others engaged in fund-raising efforts, helped to run 
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the museum and publicised the campaign to keep the museum open. Key to these efforts 
was mobilising the local community. As Dorothy explained:


It matters here in the local community. This building could have been lost for ever. We’ve 
managed to bring people in: they are doing something to save the heritage. The word spreads 
and more people come in. These volunteers saved it, they came in and saved it.


Another volunteer talked about the importance of saving the local heritage:


It’s providing a continuing interest, making people aware that there is something there that 
needs support if it is to flourish. I love local history. To know that most of the local industry is 
gone is very sad. If we have an operation that’s trying to save the local heritage, we should all 
get involved. (Stuart)


The second example of militant volunteering highlights an ambition to change public 
opinion about particular societal matters. While the previous story saw volunteers in 
action, mounting active resistance to the City Council, this story illustrates how militant 
volunteering can try to change frames of reference in local communities. Although peo-
ple might initially engage in this form of volunteering because of individual experiences 
(such as being bullied as a child), the collective force of changing public perceptions is 
what is at stake here:


The reason I got involved with the AIDS charity is because I did not like the stigma 
associated to HIV. As a child I was bullied so I know what it feels like. People are ill and 
they are stigmatised and called names for being ill. We help people with HIV but also 
educate people. I gave talks on AIDS to the Rotary Club, the Women’s Institute and in 
schools. (Kathleen)


Neither Kathleen nor the Tudor House Museum volunteers had set out to become mili-
tant volunteers. Their initial motivations for volunteering changed in response to a per-
ceived sense of social injustice. Therefore, volunteering work is not confined to one 
single category. The militant volunteers also expressed altruism (‘it matters to the com-
munity’, ‘they are doing something to save the heritage’) and more instrumental 
approaches (‘I don’t want this museum to close. I’ve become very fond of it’), while 
engaging in their collective unpaid work.


Forced Volunteering Work: ‘Voluntolding’


A final category of volunteering work consists of forced volunteering or ‘voluntolding’, 
a term that seems to be at odds with the more common definition of volunteering as 
unpaid work that is freely undertaken and discretionary. Forced volunteering includes 
employer-driven volunteer work where employees have no choice over the kind of cor-
porate volunteering they are obliged to undertake (Peloza and Hassay, 2006; Wirgau et 
al., 2010). It also includes unpaid labour undertaken by people on benefits or by offend-
ers as an alternative to a prison sentence. We term these involuntary, forced volunteering 
practices ‘voluntolding’ practices because people are ‘told’ to volunteer, rather than 
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offering their time willingly. In this section, we outline the experiences of two ‘volun-
tolds’ who did volunteering through Community Payback schemes.


James began on a project called Next Chapter (pseudonym) which was part of his 
probation requirements. As part of this project he began volunteering (‘voluntolding’) 
with a local charity. James said:


Next Chapter was the best thing I’ve done in my life. I love volunteering. It is a way of saying 
thank you to other people who did it for me. I do it for myself too. It is building my confidence. 
I had a few problems in the past. I now feel I can do anything. I seem to get on with everybody. 
I meet people I would have not met otherwise […] They’ve changed my view of the world.  
I got a Contribution to the Community Award. Volunteering changed my life in a big way.


Despite his initial volunteering work being foisted upon him, James now volunteers for 
altruistic reasons, as well as in order to learn and better himself and give something back 
to the community. Having left school with no qualifications, he has since gone to college 
on a full-time course, and is in his second year of a national diploma.


Moira describes herself as being ‘sentenced’ to do volunteering in order to avoid a 
prison sentence. Initially she was a ‘voluntold’ in a charity shop while simultaneously 
taking part in a local theatre project called ‘Next Chapter’. After the theatre project fin-
ished, she continued to volunteer with the theatre and also began to volunteer at the 
Citizen’s Advice Bureau. In conversation, she frequently exclaims ‘look at me now!’ and 
speaks of her volunteering activities as something that gave her a new life. Like James, 
Moira also says that ‘volunteering changes you’, with the implicit message that it changes 
you for the better. She talks about her ‘journey of volunteering’, arguing that everyone 
ought to volunteer their time. As she says ‘it’s about networking and expanding your 
mind and your vocabulary and meeting decent people, hard-working, caring people’. For 
these two ex-offenders, forced volunteering appeared to be the start of a new life in 
which volunteering became central to their re-invented sense of identity.


Discussion


The typology above outlines four types of volunteering work – altruistic, instrumental, 
militant and forced – demonstrating that volunteering is multifaceted and constantly 
changing, depending on the individual circumstances and wider social relations in which 
these are embedded. It is difficult to disentangle personal and collective rationales for 
volunteering despite claims by volunteers that they do volunteering work out of altruism, 
to better themselves, to get paid employment, to change society or because they have no 
other choice. Our typology raises interesting questions about how volunteering work 
intersects with individualist and collectivist rationales and motivations, changing and 
migrating over time (see Figure 1) and how such rationales condition and are conditioned 
by the wider relations and neo-liberal norms in which volunteering work is located 
(O’Toole and Grey, 2016; Taylor, 2004).


Although it might seem counter-intuitive, altruistic and instrumental practices of vol-
unteering are closely related making it difficult for volunteers to talk about them in dis-
tinctive terms. For example, while enjoying and deriving pleasure and satisfaction from 
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volunteer work, many of the volunteers see clear individual benefits arising from this 
unpaid work, be they in terms of personal satisfaction, increase in confidence, learning 
new skills, getting paid employment and meeting new people. Reflexive about their role 
in society and the political sensitivities of being a volunteer, some volunteers refuse to do 
tasks that had been previously undertaken by paid employees, to ensure that increased 
willingness to volunteer is not eroding public sector job opportunities. This in itself 
could be conceived as a form of silent militantism.


Militant practices of volunteering embrace ideas of self-organisation at a collective 
level, being directed towards social purposes; as such they borrow from the ethos of the 
new social movements (Buechler, 1995), being often seen as collective or individual 
responses to local or social crises (Rosol, 2012; Steffen and Fothergill, 2009) which 
inspire individuals to get engaged in a cause. While clearly collectivist in their purpose, 
the actions of the militant volunteers also provide opportunities for self-fulfilment and 
personal satisfaction.


Finally, ‘voluntolding’ practices made it possible for certain individuals to embark at 
a later stage (or in parallel) on volunteering activities that provided enjoyment and a 
sense of personal fulfilment, transforming them into ‘responsible citizens’ who choose 
(rather than are forced) to volunteer. The experiences of the ‘voluntolds’ show how indi-
viduals cope with imposed identities, try to contest unfavourable ones and construct new 
identities by happily engaging in volunteering (Riach and Loretto, 2009). However, the 
top–down government approach to ‘voluntolding’ raises issues about the extent to which 
these practices can solve individual crises let alone tackle successfully a social crisis. 
The positive examples in our study may be an exception because the ‘voluntolds’ we 


Figure 1. Typology of volunteering.
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interviewed were volunteering with a local theatre which has a strong track record in 
supporting marginalised individuals (such as offenders) to transform their lives. If they 
had been sent to a warehouse or to a supermarket, their personal success story may have 
been turned into a story of organisational failure.


Our typology supports Steffen and Fothergill’s (2009) findings that volunteering 
can accommodate both individual and collective motivations for it is possible to want 
to do some public good and gain personal satisfaction from your actions simultane-
ously. But it is not only people’s motivation that interested us; more importantly, we 
were keen to understand the type of activities people perceived as volunteering and 
whether they could be regarded as work. In the final section, we conclude that volun-
teering is unpaid work and highlight the usefulness of our typology, its limitations and 
further avenues for research.


Conclusions


Volunteering activities, however defined, should be regarded as work because they are 
planned, rather than random, activities (Wilson, 2000) which contribute to the provision 
of a service or the production of goods for others (Taylor, 2004). Moreover, volunteering 
is not simply a matter of personal choice; it is conditioned by a dense web of social rela-
tions and structures (O’Toole and Grey, 2016) and it is in this locale that we must place 
any attempt to investigate them. From this position, this article develops a context-bound 
typology of volunteering which transcends individualistic/collectivist explanations for 
why people volunteer (Williams and Nadin, 2012), as well as the dichotomy of paid 
employment/domestic work that is prevalent within the sociology of work (Acker, 1998; 
Glucksmann, 2009; Warren, 2003).


The typology is grounded in grassroots stories of volunteering which are central to 
providing a more nuanced picture of ‘volunteering work’, one that captures the com-
plexities of the embedded sociality residing in volunteering practices. We illustrate how 
altruistic, instrumental, militant volunteering and forced/‘voluntolding’ can co-exist at 
various points in time, showing how they evolve and change over time in ways that could 
serve both individual and collective purposes. The richness and variety of volunteering 
work undertaken by the participants in this study highlights the value of extending the 
conceptual boundary of what counts as ‘work’ (Taylor, 2004) to include unpaid volun-
teering. Just as feministic theory redefined the sociology of work by focusing on wom-
en’s unpaid domestic labour (Wolkowitz, 2009), bringing volunteering perspectives into 
the sociology of work can invigorate debate (Halford and Strangleman, 2009) and offer 
new angles to understand the complexity of what counts as ‘work’ in the 21st century. 
Seeing volunteering as unpaid work is also a useful anchor for exploring the relationship 
between diverse forms of volunteering work and volunteering outcomes. Such insights 
help shift the policy focus away from volunteering outcomes to the context in which 
volunteering work takes place and the type of activities that need support, recognition or 
regulation by the state.


We conclude this article with three caveats. First, our study is culturally bound. Many 
of the volunteering practices illustrated here are distinctly British and may not be rele-
vant to other national settings. Some were also specific to the Staffordshire area in which 
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the study was based. Second, more than two-thirds of the volunteers interviewed were 
older people who claim to embrace an altruistic and citizenship agenda. Indeed, a younger 
sample might have shown that a great deal of volunteering (be it chosen or forced upon 
individuals) has an instrumental motivation and the clear-cut purpose of gaining paid 
employment. Indeed, for many jobs, it is now expected that young people will volunteer 
first, often doing menial tasks and having no training or developmental opportunities, 
just to show their commitment to the organisation and to get some experience on their 
CVs. Finally, our analysis (like many others) remains biased towards the positive side of 
volunteering. Yet, the current economic landscape and the attitudinal shift to unpaid 
work makes it easier for companies to take advantage of free labour under the label of 
volunteering. The subtle ways in which the very definition of volunteering is being rede-
fined through the adoption of corporate volunteering programmes (Grant, 2012; Rodell, 
2013), unpaid internships, zero hour contracts (Leonard et al., 2015) and the growth of 
political policies which require people on benefits to engage in ‘voluntary’ unpaid work, 
are effectively turning them into ‘voluntolds’. More research needs to be done to explore 
such practices of volunteering as they unfold in specific locales and to add further 
insights into ‘voluntolding’ as a category of work that remains under theorised in the 
sociology of work literature.
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Abstract
Internationalisation of the postgraduate classroom has become a feature of UK business schools, but 
traditional seminar-led learning often does not suit international students’ learning needs. This article 
reports on a pilot project that used experiential drama workshops, held in a local theatre, as a response 
to the challenges created by internationalisation. As part of a collaborative auto-ethnography between two 
academics and a theatre practitioner, the article focuses on a theatre workshop where UK and Chinese 
MA Management students (the latter being the majority) were given full creative control to create a 
theatrical performance about the collapse of Enron. We outline how the project provided students with an 
opportunity to learn about ethical leadership through a series of experiential drama exercises and how it 
equipped the lecturers with tools and understandings that were subsequently used to teach leadership and 
critical management studies in a more inclusive way. We conclude by discussing the benefits of using drama 
techniques to address internationalisation challenges and urge business schools with a large international 
cohort to engage in a degree of pedagogical risk-taking in order to foster alternative ways of learning that 
are more inclusive and experientially based.
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Introduction


Internationalisation has become an important part of UK universities’ strategy, with many institu-
tions expanding their international recruitment to earn additional income in an era of continuous 
budget cuts. Postgraduate recruitment is seen as a growth area, and international students now 
make up a high percentage of postgraduate taught (PGT) programmes in the United Kingdom, with 
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China being targeted as a particularly lucrative market (Turner, 2006). While internationalisation 
is championed by university management as a solution to the problem of falling university income, 
the delivery of the programmes is given less attention and is often assumed to be unproblematic. 
While many UK students will be familiar with discussion-led seminars common on PGT pro-
grammes, international students often struggle because their previous learning experiences are of 
different classroom pedagogies (Currie, 2007; Simpson et al., 2010; Turner, 2006). It is not surpris-
ing, therefore, that internationalisation of the classroom has become a growing concern (Crose, 
2011), with particular attention being given to the high numbers of international students doing 
PGT programmes in UK business schools.


As the number of international students in the classroom increases, often outnumbering UK 
students, universities are finding that traditional delivery methods do not suit the learning needs of 
international students (Crose, 2011; Currie, 2007; Turner, 2006). At its most extreme, all parties 
involved in PGT programmes experience a sense of crisis: international students feel isolated and 
question the wisdom of deciding to study abroad, UK students complain that international students 
do not contribute in class, while the lecturers discover that tried and trusted teaching methods are 
no longer effective. Finding ways to address this crisis is imperative, given that internationalisation 
continues to be a high priority for universities.


This article reflects on a project that uses experiential drama techniques as a pedagogical 
response to the internationalisation of the postgraduate classroom. It was devised in response to 
student feedback about internationalisation and two of the authors’ concerns about the difficulties 
they were experiencing when teaching topics such as organisational power, politics, leadership and 
ethics to MA Management students who had little work experience and were unfamiliar with the 
UK university system.


Such learning and teaching challenges have been widely acknowledged by the internationalisa-
tion literature (Crose, 2011; Sun and Richardson, 2012; Turner, 2006), and there has been a grow-
ing call for programmes to move beyond traditional approaches and to adapt to the needs of 
international students (Kelly and Moogan, 2012; Valiente, 2008). Drama techniques are often used 
to tackle problematic situations in organisations with the goal to elicit a range of reactions from 
multiple organisational actors, from experiencing individual catharsis to creative problem-solving 
(Meisiek, 2004). This inspired us to design and conduct a series of drama workshops to tackle 
some of the challenges we faced in the classroom.


We worked in collaboration with an award winning theatre which has a long tradition of 
working with marginalised communities and individuals from all walks of life. The theatre 
states in their published materials that their way of working ‘gives voice’ to individuals and 
groups who sit on the margins of the society and in doing so creates environments where tradi-
tional hierarchies and barriers are dissolved, new dialogues possible and different useful rela-
tionships formed. As verbal and non-verbal activities were given equal importance in the 
workshops, issues of voice became less important, allowing students to participate in more 
embodied ways ‘by doing’ rather than just ‘by talking’. This approach ‘animated’ the students, 
and even those who were usually very quiet in the classroom found ways to express their views 
and contribute fully to the exercises.


The article is organised as follows. It begins by discussing the literature on the internationalisa-
tion of postgraduate education. It then provides an overview of the use of drama as a teaching and 
learning technique and outlines the rationale for the way we designed and conducted our drama 
workshops. This is followed by an account of one of the workshops, where students moved from 
improvisational exercises to creating a series of non-verbal presentations (i.e. performances) about 
the Enron case study (Boje et al., 2004, 2006; Boje and Rosile, 2003; Tourish and Vatcha, 2005) 
which they had initially studied in the classroom. The article concludes by discussing the benefits 
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of using drama techniques as a way of managing internationalisation of the classroom and reflects 
on how the study influenced us as lecturers.


Internationalisation of the postgraduate classroom


Definitions of internationalisation are vague. For some universities, it means offering learning 
materials with an international flavour, while for others it translates into increased numbers of 
international students (Elliott and Robinson, 2012). In the case of UK business schools, interna-
tionalisation refers to students from outside the European Union (EU) who are charged higher fees. 
In response to funding cuts, UK universities are pursuing internationalisation agendas, with China 
as the main market for UK PGT programmes (Turner, 2006). In practice, Chinese students make 
up the majority of international students on UK PGT programmes. When international students 
outnumber UK students, it also means that the majority of students in the classroom are Chinese 
(see Currie, 2007; Simpson et al., 2010; Sun and Richardson, 2012).


The positive view of internationalisation is that it enables students to take advantage of what 
globalisation has to offer and prepares them to work with people from a range of cultures. Too 
often, however, internationalisation leads to a ‘learning shock’ (Griffiths et al., 2005) where inter-
national students are disoriented, confused and upset by unfamiliar teaching methods or by the gap 
between their expectations and the reality of the programme (Elliott and Robinson, 2012). The 
learning shock can also be experienced by UK students who find themselves in a minority in the 
classroom. The following review of recent literature on international students’ experience of 
Western postgraduate education highlights what are seen as key problem areas. Much of this litera-
ture relates to Chinese students on standard UK PGT programmes, with particular emphasis given 
to MBA programmes.


Currie (2007) defines the predominant pedagogical model used in UK business schools as 
‘Anglo-American’, arguing that it organises learning in constructivist, rather than behaviourist, 
terms. Thus, unlike the behaviourist approaches to education, where learning is understood as 
being transmitted from lecturer to student, the majority of UK PGT programmes emphasise the 
co-creation of knowledge (Light and Cox, 2001). Classroom activities thereby include techniques 
such as student-led seminar discussions, exploration of multiple viewpoints, critical analysis and 
debates. As Currie (2007) notes, students are expected to be proactive learners in this environment 
and to be vocal participants in the classroom and during group work. In contrast, Valiente (2008) 
outlines a ‘Confucian’ pedagogy, familiar to many East Asian students, that prioritises memory and 
rote learning as a key feature of the learning process. The differences between these pedagogical 
approaches are often deeply embedded in the learning environment and rarely reflected upon by 
institutions and individual academics (Currie, 2007; Simpson et al., 2010; Turner, 2006).


The result is that international students report experiencing marginalisation (Simpson et al., 
2010; Turner, 2006), anxiety (Currie, 2007; Valiente, 2008) and culture shock (Kelly and Moogan, 
2012) in the classroom as they struggle to adjust to new teaching and learning methods, language 
barriers and an emphasis on critical analysis. Research suggests that Chinese students, in particular, 
experience difficulties when asked to engage in individualised debate in class (Currie, 2007; 
Simpson et al., 2010). Debate and analysis can cause anxiety (Turner, 2006) because it requires 
students to query the teacher and their classmates in a way that many of them are unfamiliar and 
uncomfortable with. As a result, Chinese students are often characterised as passive learners, with 
the underlying (normative) assumption that UK students are more active learners. However, what 
might be labelled as ‘passive’ could be the result of cultural misunderstanding, linguistic difficulties 
or lack of confidence (Valiente, 2008). Furthermore, caution should be exercised when characteris-
ing ‘the Chinese learner’ because students’ approaches to learning are not just culturally determined 
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(Sun and Richardson, 2012) but also influenced by the social situation (Stead and Elliott, 2013), 
individual expectations and understandings of what an ideal student is. Moreover, as can be seen 
from some of the labelling and stereotyping, the studies sometimes assume that national ‘types’ exist 
and that students from a particular region can be treated as an undistinguished, homogenised mass.


Language ability is a sensitive issue (Turner, 2009), with Cheng (2013) highlighting the power 
relations that exist within student groups, where international students feel powerless and under-
valued when working with native English speakers. As Simpson et al. (2010) note, unequal power 
relations are frequently overlooked when thinking about the international students’ experience of 
Anglo-American pedagogy. This creates a situation where ‘home’ students are set up as the ‘norm’ 
and international students become ‘the other’. These cultural norms can also be problematic, as 
teacher-led discussions can easily reproduce cultural insiders and outsiders (Turner, 2009) by privi-
leging students who are fluent, confident speakers and familiar with the local classroom norms. 
Thus, in the classroom, ‘othering’ becomes a constant issue; cultural differences can exacerbate 
misunderstandings leading to students becoming withdrawn and/or labelled as free-riders because 
they do not communicate well (Gabriel and Griffiths, 2008). At the level of student interaction, 
students can be inclined to create unfavourable national stereotypes of each other: UK students 
characterise their Chinese classmates as having poor English skills, being unwilling participants in 
class, slow and needy, while Chinese students see the UK students as domineering, aggressive, 
intolerant and unfriendly (Turner, 2009). The stereotypes would seem to develop because there is 
little opportunity for socialisation and cultural exchange in tightly scheduled, modularised PGT 
programmes. On year-long programmes, where there is little scope for ideas to emerge at a lei-
surely pace, UK students can become ethnocentric, labelling their international classmates as free-
riders (Currie, 2007; Gabriel and Griffiths, 2008) because they do not contribute to class discussions 
and group assignments. This often leads UK students to assume that they are ‘carrying’ the inter-
national students. As a result, international students become marginalised during group work 
(Gabriel and Griffiths, 2008) or have their contribution reworked by home students because it does 
not conform to local, implicit understandings of what is required (Cheng, 2013).


There is frequently a disjoint between students’ expectations and what the PGT programme 
will deliver (Elliott and Robinson, 2012). Turner’s (2006) year-long study highlights the emo-
tional stress and lack of confidence experienced by Chinese students on a taught MA programme, 
suggesting that many Chinese students spend the first semester acclimatising and only fully 
engage with course material in the second semester. Students may take a long time to make the 
transition from one pedagogy to another (Currie, 2007; Kelly and Moogan, 2012). Because the 
UK institutions and individual academics rarely reflect on their own pedagogical biases (Currie, 
2007; Simpson et al., 2010; Turner, 2006), in order to make a successful transition, international 
students need to learn how to negotiate specific discourses of knowledge and socio-political con-
texts (Cheng, 2013). Thus, while some international students manage to develop coping mecha-
nisms (Cheng, 2013), others’ learning strategies remain unchanged (Turner, 2006) and they 
struggle throughout their PGT programme.


Responses to these issues are varied. There is a growing call for taught PG programmes to move 
beyond the traditional approaches and to adapt to the needs of the international students (Kelly and 
Moogan, 2012; Valiente, 2008). Others stress the need to create better integration between UK and 
international students (Currie, 2007). Similarly, Turner (2006) advocates greater socialisation of 
international students, arguing that they need to understand the ‘cultural epistemology of their day-
to-day experiences’ (p. 47) in order to appreciate the specific pedagogical requirements of a UK 
PGT programme. Sun and Richardson (2012) argue that Chinese students need greater support 
structures in order to develop deep learning strategies, while Turner (2006) recommends intensive 
mentoring of international students by staff on these programmes. Turner notes, however, the 
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emotional drain she experienced during the research, as she emerged as a trusted mentor to the 
student participants. Thus, although Turner’s suggestion would be welcomed from a student per-
spective, it could have the unintended consequence of increasing the emotional labour required of 
academic staff on PGT programmes. What seems clear is that these requirements are responses to 
inequalities that are deeply embedded in programme structures, with Western pedagogical and 
epistemological biases rarely being reflected upon (Currie, 2007; Turner, 2006). As Turner (2009) 
notes, however, while the literature is beginning to consider ‘implicit local norms that silently 
privilege home students over others’ (p. 243), there is little agreement on the degree of institutional 
bias (structure) and responsibility of individual learners (agency) in any given classroom. Thus, 
solutions or alternative approaches to teaching an international classroom in an inclusive manner 
are in short supply.


To summarise then, the internationalisation literature points to myopia in Western management 
education that focuses on a pedagogical approach that many international students find alienating. 
Research has explored the isolation experienced by international students and the difficulties they 
experience when making the transition from ‘passive’ to ‘active’ learning. Various solutions are 
suggested, ranging from greater socialisation and integration of students to structural changes. The 
overwhelming impression is that of a crisis in the classroom, with students and lecturers searching 
for ways to make sense of a new teaching and learning experience. The next section explores the 
use of drama in the classroom, as well as considering improvisational theatre as a response to the 
crisis.


The use of drama in management education


In recent years, drawing on drama techniques has become increasingly popular in management 
education (Lesavre, 2012; Moshavi, 2001). Research in this area includes practical advice on using 
drama in the classroom, to accounts of how the use of drama as a pedagogical tool can benefit 
students. Theatre is seen to build inter-personal skills (Stager Jacques, 2013), promote creative 
problem-solving (Moshavi, 2001), acknowledge neglected strengths (Feagan and Rossiter, 2011) 
and reduce hierarchy in the classroom (Lesavre, 2012). Moreover, it is argued that theatre exercises 
are suitable for different learner types (Corsun et al., 2006) because they encourage experiential 
learning (Huffaker and West, 2005). Drawing on theatrical practice allows students to gain emo-
tional, as well as intellectual knowledge, giving the opportunity for holistic learning (Elm and 
Taylor, 2010).


The most common drama technique used in education is based on role-play. Baruch (2006) 
focuses on lecturers’ use of role-play as a teaching aid, presenting a model of various metaphorical 
masks a lecturer can adopt, loosely arranged around two axes: interactive/passive and thinking/
feeling. The framework includes roles such as coach, sales-person, stand-up comic and preacher, 
each of which can be used in different classroom situations to enhance learning. Role-play is not 
guaranteed to succeed, however, as there are contingencies to consider such as class size, the stu-
dents’ maturity and level of experience. Much can also rest on the individual lecturer’s level of skill 
and ability to act in class. A more common approach is to focus on engaging students in role-play, 
whether by acting out existing scripts (Prichard, 2009) or by improvising different scenarios 
(Moshavi, 2001) to prompt class discussions or develop practical skills.


Although arts and management are now so deeply entwined as to constitute a distinct field of 
study (Meisiek and Barry, 2014), drama techniques such as role-play should not be seen as simply 
another tool in the arsenal of managerial techniques and practices to be transmitted to students. 
Many discussions of drama and management veer into functionalist approaches where theatre is 
seen as an organisational resource, one that management can deploy in order to exert some form of 
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control over employees. As Beirne and Knight (2007) argue, this can suppress creativity and dis-
sent because participants are steered by the strong managerial vision behind the dramatic work. 
They argue that, at its most extreme, this constitutes a colonisation of the theatrical form by man-
agement, whereby theatre is reduced to just one more pedagogical tool deployed as a novelty. In 
response, they advocate drawing on radical theatre traditions which allow students to develop their 
own voices and explore ideas in a creative, safe environment.


As such, management education could benefit from the emancipatory power of drama. 
Sutherland (2012) argues that arts-based methods make possible the development of aesthetic 
workspaces in which management learning is de-routinised and aesthetic reflexivity becomes the 
norm, leading to improved capacity for leaders to ‘responsibly and ethically engage with the com-
plex, dynamic, chaotic and highly subjective, interactional environments of contemporary organi-
sational life’ (p. 40). Arts-based methods help leaders to see more and see differently (Barry and 
Meisiek, 2010) and to develop self-knowledge and knowledge of the others that would not be 
possible via traditional developmental methods. The resulting aesthetic reflexivity allows leaders 
to apprehend tacit knowledge (cf. Taylor and Ladkin, 2009) and to appreciate leading as a craft 
(Taylor and Ladkin, 2014). The meditative and contemplative element has also come to promi-
nence in arts-based methodologies, with proponents arguing that through art making, leaders 
become more holistic people and can express themselves more freely and creatively, unburdened 
by organisational codes of behaviour and related power structures (Cunliffe, 2009).


For those who encounter drama as a pedagogical tool for the first time, a common assumption 
is that it is synonymous with role-play. There are, however, a wide range of alternative approaches 
available based on improvisational, experiential techniques. Many of these are inspired by the 
forum theatre of Boal (2008), who wanted to radicalise audiences by transforming their experience 
from passive spectacle to active engagement with the material on stage. He coined the phrase 
‘spect-actor’ to encapsulate a theatrical process where the audience are actively encouraged to 
query the material being presented, debate key issues and present a range of solutions, which are 
then enacted on stage. Boal’s work has been adapted by practitioners and researchers to suit local 
contexts, with the express aim of encouraging reflexivity by defamiliarising common situations in 
order to raise debate and facilitate learning (Beirne and Knight, 2007; Pässilä et al., 2013).


The work of Boje et al. (2003) on theatre and metaphor opens up the possibility of using theatre 
to unearth individual motives and meanings as well as the political structures in which they are 
embedded. For Boje and colleagues, organising is simultaneously ‘like theatre’ in that organisa-
tional actors engage in on and off stage performances, as well as ‘being theatre’ for much of organi-
sational life is literally dramatic and theatrical. They have used this approach in a series of studies 
on the collapse of Enron (Boje et al., 2004, 2006; Boje and Rosile, 2003).


In one sense, the improvisational approach is similar to the experiential learning linked to out-
door management development (OMD). It has several features in common with OMD, including a 
novel environment, an element of risk, flexibility of activities to match participants’ needs and the 
importance of facilitation to translate the experience into lessons learned (Ibbetson and Newell, 
1999; Irvine and Wilson, 1994; McEvoy and Buller, 1997). Indeed, Broderick and Pearce (2001) 
suggest that OMD activities can be brought indoors by replacing the outdoor activities with educa-
tional drama elements. There is debate, however, as to the value of the OMD learning experience, 
with critics arguing that it is over-reliant on anecdotal evidence (Irvine and Wilson, 1994) and 
‘happiness’ evaluations rather than evidence of learning (Ibbetson and Newell, 1999). However, as 
Hinchliffe (2000) notes, OMD is a different kind of learning, one that cannot be easily translated 
into ‘management speak’. For Hinchliffe, OMD incorporates embodiment, play and experimental 
learning. He argues that these require a shift away from functionalist evaluations of OMD as a way 
to create better corporate workers, to a broader appreciation of their power to sensitise us to our 
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embodied existence and the ways in which knowledge can emerge in unpredictable ways. This is a 
similar argument to that which Taylor (2013) makes about craft skills in organisations.


It is this embodied, exploratory aspect of OMD that we find most relevant for our discussion of 
the role of improvisation because we are more concerned with classroom learning, rather than 
workplace training. Some important features of the improvisational approach is that it empowers 
students (Monks et al., 2001) by disrupting traditional classroom hierarchies and creating a space 
for open, non-judgemental communication (Moshavi, 2001). This enables students to construct 
meaning for themselves through interaction with their peers (Corsun et al., 2006; Gagnon, 2008). 
Discussion can evolve in a non-linear fashion (Huffaker and West, 2005), with students learning 
skills of reciprocity, collaboration and group harmony (Stager Jacques, 2013).


Given the benefits of an improvisational approach, drawing on experiential drama techniques 
would seem like a useful way of responding to the challenges posed by the internationalisation of 
the PGT classroom. In the case study that follows, we analyse one such experiment, where students 
on an MA programme in Management took part in a series of three full-day theatre workshops.


Background


The case study reflects upon a small teaching innovation project undertaken in a UK management 
school where over 80 percent of the PGT cohort is international and 90 percent of the international 
students are Chinese. Inspiration for the project came from two sources: the students and a seren-
dipitous conversation between the authors. In the first instance, student feedback received during a 
staff–student liaison meeting identified three areas of concern: integration, classroom participation 
and cultural differences. The student group, which included home and international students 
(mostly Chinese), echoed many of the themes discussed in the literature (e.g. Currie, 2007; Gabriel 
and Griffiths, 2008). Students expressed concern that there was little interaction between the UK 
and international students and that the latter were not contributing in class. Moreover, the students 
made broad statements about the cultural differences between the students, reinforcing negative 
stereotypes about each other (Turner, 2009). The second source of inspiration was a chance con-
versation between the authors who, for a number of years, have been involved in joint community-
based participatory research that used theatre-based techniques. The two academics were 
complaining to the theatre director (Sue Moffat) how hard it was to teach ethics and leadership to 
international students: the response was ‘why not bring them to the theatre to try out some impro-
visational techniques!’


The workshops were intended as both a response to the needs of international students (Kelly 
and Moogan, 2012; Valiente, 2008) and an innovative approach to management education 
(Prichard, 2009). First, we hoped to promote greater integration and socialisation of the student 
cohort, while giving them opportunities to think about the module content in new ways. Second, 
rather than creating specific learning objectives, we were interested in promoting a broader under-
standing of education that encouraged a reflective approach to future endeavours, drawing on the 
theatre’s nationally recognised record of empowering marginalised communities and examining 
quality of life issues. Third, we hoped to acquire new tools and understandings that could be 
brought back into the classroom in order to teach critical management topics in a more effective 
way. Key to achieving these aims was the combination of academic and theatre skills. This was 
facilitated by the ongoing relationship between the authors (two academics and one theatre practi-
tioner) who had been working together on various sponsored research projects and had a trusting 
relationship in place.


Another important factor was the culture and ethos of the theatre, which has a long history of 
engaging with marginalised individuals and communities, winning national awards for its work 
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and working in partnership with a range of local and national government departments, third sec-
tor organisations and universities. The theatre’s main aim is to change lives, and this is delivered 
through its main productions as well as through specific theatre outreach projects. The theatre has 
developed a long-standing reputation for delivering artistically ambitious, powerful intervention-
ist theatre projects, building on 50 years of a documentary and participatory theatre tradition. As 
such, it develops projects either in direct response to the needs of the local communities or as 
commissioned around specific themes. The theatre takes the work out to places where it will have 
the maximum impact but also brings individuals into the theatre where participants will find a 
creative, accepting and supportive environment and where they can explore their lives, contribu-
tion to local community and in doing so play their part as active and responsible citizens (http://
www.newvictheatre.org.uk/new-vic-borderlines-2).


Students were brought to the local theatre for a series of three full-day residential workshops, 
led by Sue Moffat, an experienced theatre director, and two other theatre practitioners. The first 
two workshops were timetabled to take place in Week 5 (October) and Week 11 (December) of the 
first semester, while the final workshop was timetabled for Week 3 in the second semester 
(February). The workshops took place on a Wednesday, as the relevant modules ran in the morning 
and there were no scheduled classes on Wednesday afternoons. Each workshop explored a specific 
theme (power and control, organisational culture and ethical leadership, respectively) and was 
scheduled to happen after students had attended the module seminar on the topic.


Each workshop was timetabled in a similar fashion. The day began and ended in the university. 
We would gather with the students in the university reception in the morning, get a bus to the thea-
tre and be ready to start work immediately. The bus brought them back to campus in the evening. 
As noted in the previous section, it was important to bring the students off-campus to the theatre 
because it broke their expectations about how to behave in the classroom (Lesavre, 2012) and dis-
rupted existing power relations (Currie, 2007). Each day began with warm-up exercises, usually an 
energetic ‘name game’ designed to get people moving around, gaining confidence and learning the 
ground rules for the day. All activities after that were linked to specific issues raised by the read-
ings. Typically, the students, the academics and theatre practitioners (hereafter ‘the group’) would 
complete two warm-up exercises, plus two or three short activities before lunch. The lunch break 
lasted about an hour and students were completely free during this time. We used the lunch break 
to discuss how the day was going and what emergent themes and topics we should develop in the 
afternoon. After lunch, the group would be given a longer more complex task which took the entire 
afternoon.


Although improvisational workshops seem to happen spontaneously, thorough preparation was 
important (Monks et al., 2001) both for students and staff. Two key readings were set for each 
theme, drawing on trusted teaching materials that the academics had used for several years. 
Students were expected to study them in advance, as they would for a tutorial or seminar on the 
topic. The theatre director then used the readings to create a series of exercises, games and prob-
lems for the group to engage with. She commented,


I was delighted to see that the attention I would pay to a piece of work such as Shakespeare could be 
applied to academic papers, and would bring about moving and exciting results played out not by 
professional actors, but by equally talented management students. (Reflective diary, Sue Moffat)


For example, students learned about disciplinary power (Foucault, 1977) in the lecture on power 
and control. During the workshop, they played a game called ‘Prisoners and Guards’ which 
explored the metaphor of the panopticon through the activity of trying to ‘escape’ from their guards. 
The group explored wicked problems (Rittel and Webber, 1973) in the ‘Human Knot’ (where the 
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group randomly joins hands and then tries to untangle to form an unbroken circle, see Figure 1) and 
emergent leadership in ‘Spot the Leader’ (where the group was told that the director had picked 
someone to be a leader and they had to spot who it was – the catch being that nobody had been 
chosen).


Debriefing was an important feature of the workshop timetables. At various points during the 
workshops, mid-activity and at the end of each exercise, we asked the students to reflect on the 
exercises and to relate them to their academic learning and practical experiences, facilitating col-
laborative learning (Light and Cox, 2001; Valiente, 2008). As the OMD literature also notes, expert 
facilitation is a key part of the learning process (Ibbetson and Newell, 1999; Irvine and Wilson, 
1994). Thus, every workshop ended with a general discussion and debriefing, led by the theatre 
director, which encouraged reflection on both the process of learning and significant events during 
the workshops. It was during these final discussions where we often saw reflection and learning 
taking place. As an extract from the field diary of Anita Mangan notes,


You could see TO (international student) almost thinking out loud as the day progressed. A few times 
during the first workshop she looked like she was about to have an epiphany. It happened during the final 
circular discussion. Sue was wrapping things up when TO jumped forward, breaking out of the circle, and 
cried ‘I want to say something’. I can’t remember exactly what she said because I was in the circle too and 
it happened so quickly that by the time I got on the bus, it was gone from me. My memory of it was that 
she synthesised all the material we’d covered during the day and managed to link it to some basic ideas 
about power and control.


The theatre director commented,


It was wonderful to see that the playfulness required to benefit from all these exercises manifested clearly 
in the students who came alive in playing these games showing not only their intellectual understanding of 
the topics but also their ability to move between theory and practice with such ease and having so much 
fun. (Sue Moffat)


Breaking expectations was important (Feagan and Rossiter, 2011) in order to disrupt learned class-
room behaviours and create a space for new forms of learning. In the theatrical space, traditional 


Figure 1. Exploring wicked problems in the ‘Human Knot’.
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classroom hierarchies are disrupted as ‘all participants are beginners’ (Lesavre, 2012: 246), includ-
ing the lecturers. Interestingly, however, the students automatically reproduced classroom hierar-
chies when they arrived for the first workshop. While the lecturers and theatre practitioners were 
greeting each other, the students automatically began to set out rows of chairs for themselves at the 
far side of the studio space and sat down with notebooks out and pens at the ready. In subsequent 
workshops, however, students dumped bags and coats in the audience area and ran onto the stage.


Methodology


In terms of methodology, our approach to the project is a collaborative auto-ethnography (May and 
Pattillo-McCoy, 2000) between two academics and a theatre practitioner, which draws on our per-
sonal narratives (cf. Daskalaki, 2012; Stoudt, 2009), field diaries and conversations about the pro-
ject. The project presented us with an opportunity to reflect on the liberating experience of fusing 
drama and teaching, yet it has also left us with conflicting emotions about our experience – a subject 
which we will return to in the final section of the article.


The project received ethical approval from the university’s Ethics Review Panel, part of which 
required the academic authors to give special consideration to issues of power and vulnerability. The 
panel was concerned that the academics’ blurred role as lecturers and researchers would make the 
students feel pressurised into taking part in evaluative sessions. We were required to use an intermedi-
ary both to obtain student consent and to run the focus group. Information sheets and consent forms, 
approved by the Ethics Review Panel, were distributed to students prior to the project starting.


As critical scholars, concerned with issues of power and ethical leadership, we were also anx-
ious to disrupt the power imbalance between students and researchers. To this end, we explained 
the project in full at the start of the academic year and again before each workshop. Students were 
informed that we had to submit a project report for the university and that we wanted to publish an 
academic paper based on the project. We also explained our note-taking process. This information 
was also included in the consent forms and information sheet. In addition, when Sue Moffat was 
first introduced to the students, she emphasised the theatre’s tradition of inclusivity, creating a 
theatre ‘company’ of all those present (students, academics and theatre practitioners – ‘the group’). 
During the workshops, people were constantly referred to as members of the company, or partici-
pants, rather than students and teachers/researchers. We remained conscious of our privileged posi-
tion throughout the project, but were also aware of the paradox that while we might be anxious to 
disrupt hierarchies, some of the students might not be as keen. While we would not claim to have 
eliminated power relations (Foucault, 1977), in what follows we outline the methodological steps 
we took to run the workshops in an egalitarian manner.


As lecturers and theatre practitioners, we were responsible for organising the workshops, but we 
were also active participants in the improvisational exercises; for us, disrupting learned behaviours 
included abandoning our own status as ‘experts’ and claiming no special privileges. Thus, for the 
first workshop, field notes and reflective diaries were compiled immediately after the first work-
shop by Anita Mangan and Mihaela Kelemen, but no notes were taken during the workshop itself 
because to do so would have taken the academic authors out of the improvisational activities and 
re-established hierarchical power relationships of students/lecturers and actors/audience. For the 
second and third workshops, with agreement from the students, Anita Mangan and Mihaela 
Kelemen took turns to participate and observe, with field diaries written up at the end of the day. 
Observations consisted of hand-written notes and photographs of activities. Students often asked 
to see what we were writing down and added their own comments on what they observed happen-
ing. Further data were collected as part of the routine module evaluation forms. However, although 
this feedback was overwhelmingly positive (‘profound’, ‘creative’, ‘interesting and useful’), the 
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observations were pithy at best and not sufficient to use in a paper. Similarly, the feedback focus 
group, which was organised and run by intermediaries, only had two participants. Their contribu-
tions included feedback they collected from their peers. This was valuable for our internal evalua-
tion of the project, but insufficient for an academic paper. Moreover, as none of the students wished 
to be involved in writing a paper on the project, the data presented here are drawn solely from our 
reflective diaries and field notes.


In terms of analysis, all three authors began sense-making activities (Weick et al., 2005) while 
planning the first workshop and continued to reflect on our interpretations of events throughout the 
short project. Informal debriefing sessions were held after each workshop where the authors dis-
cussed key events, shared observations and discussed tentative conclusions about how the work-
shops were working towards the project’s aims. The authors also reflected on how their relationships 
with the students were changing over the course of the project, commenting on how students were 
beginning to break out of their ‘national’ groups and their growing confidence, both at the theatre 
and in class. As previously mentioned, all three authors have been working together for a number 
of years, and so we have continued to discuss the project over 2 years since it ended. To develop 
our ideas for this article, we shared our field diaries and the theatre director’s preparatory notes, 
commented on each other’s interpretation of events and discussed how the theatre experience pro-
foundly changed our perceptions of international students’ abilities and our teaching practices.


In what follows, we present data from our reflective diaries and field notes and the preparatory 
notes of Sue Moffat to present the story of a full-day workshop which explored ethical leadership 
issues. We chose this workshop, the final one in the project, because it was the first workshop 
where the students were asked to create a performance piece on their own, based on the techniques 
they learned in the previous workshops, as well as their knowledge of the Enron case, which they 
had studied in the first semester (in a session on ‘organisational culture’ in Critical Management 
Studies) and again in the second semester (the ‘ethical leadership’ section of the Leadership mod-
ule). Activities in the previous workshops were strongly guided by theatre practitioners, but in this 
final workshop, students had complete control over the creative process and it was the first occa-
sion where they were explicitly asked to fuse their theoretical and experiential drama learning. This 
is what makes the final workshop an interesting case study because we had the opportunity to 
observe how students articulated their theoretical learning via experiential drama exercises. We 
present vignettes from our diaries and notebooks to articulate examples of students engaging in 
experiential learning and demonstrate how our understanding of the students’ abilities transformed 
over the course of the workshops.


The workshop: Performing and reflecting on the meaning of 
ethical leadership


This workshop was the last of three full-day experiential drama workshops that had taken place 
over 5 months, starting in the middle of the first semester. At this stage, everyone was used to the 
workshop routine. As one of our diary entries notes,


Students seemed to be quite relaxed this morning. There wasn’t the ‘pre-exam anxiety’ of the first trip, or 
the buzz of anticipation from the second. Maybe they’re more confident or maybe they’re tired because 
exams finished last week and now they’re straight into a new set of modules. (Anita Mangan)


The theme of the workshop was ethical leadership, and in preparing for it, the authors drew on lec-
ture, seminar and reading material that students had already covered in class (Grint, 2005; Kelemen 
and Peltonen, 2001; Tourish and Vatcha, 2005). As discussed in the section on internationalisation 
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above, the international students’ participation in the classroom debates had been muted, despite the 
lecturer’s efforts. The theatre director and theatre practitioners read the set texts and devised a series 
of games and exercises that drew on key theories from these texts such as wicked/tame problems, 
power, moral leadership and ethical decision making.


The location for this final workshop was a studio in the theatre, which also doubles as a perfor-
mance space. This final workshop started more formally, with an introduction by the lecturers who 
invited students to reflect on their learning thus far. Using fun in learning (Huffaker and West, 
2005) was an important component of each workshop, and the various exercises were presented as 
games. As the morning began, the theatre director asked the group to ‘play and have real fun, but 
think about what you are learning and your ideas about wicked problems and their solutions, 
wicked or otherwise, about morality and ethics’ (Sue Moffat). These themes formed the basis of the 
debriefing sessions, which happened at different points throughout the day.


The workshop consisted of seven different exercises, each of which explored a separate theme 
of ethical leadership. Our focus for this article is on the final activities of the workshop consisting 
of two small group improvisational activities. The first activity was a game called ‘giants, wizards 
and elves’, while the second involved collaboratively creating and presenting short performances 
about the collapse of Enron. Each activity was followed by a group discussion and debriefing. 
These activities were designed in such a way that they would encourage the students to draw on the 
entire repertoire of drama skills they learnt over the three workshops and apply them to highly 
sensitive issues in critical management studies:


‘Giants, wizards and elves’ is an improv activity designed to get students thinking about ethical decision-
making and wicked problems through use of metaphor. It is similar to the ‘paper, scissors, stone’ game 
played by children, where one category out-ranks the other. Like ‘paper, scissors, stone’, there is an action 
associated with each category and they trump each other as follows: giants stamp on elves; elves crawl 
under wizards and wizards freeze the giants. The game is competitive. Students are split into two groups 
and face each other in long lines. There is a group decision about which character to use (giant, wizard or 
elf), battle lines are drawn and on a signal, the two groups perform their action. Whichever group wins the 
round is allowed to take one person from the other group and the bigger group at the end of a fixed number 
of rounds is the winner. As a reflection on wicked problems, the game is interesting because there are no 
right or wrong decisions; the outcome is a product of both groups’ decisions and is thus dependent on 
context. (Preparatory notes, Sue Moffat; see Figure 2)


The two groups (X and Y) quickly got into the spirit of the game, huddling at far ends of the room 
so that their deliberations would not be overheard. Notes from the field diaries capture the immer-
sion in the game, as well as the emotions that the competition provoked:


Lots of scheming going on. Ys are confident and ready while the Xs are still in a huddle and looking uncertain. 
They all march 5 steps forward and on the count of 3 make their gesture. Surprisingly, the Ys retreated en 
masse back to the door and the Xs charged (to grab a captive). Their attitudes changed and now the Ys are 
unsure while the Xs are confident. The Xs capture KP. The Ys capture TZ – all the women in the group 
grabbed her and dragged her along. TZ then tries to warn the Xs what gesture the Ys are choosing. Chaos on 
the next go as both groups think they’ve won. It’s vicious! (Field notes, Anita Mangan; see Figure 3)


The students understood exactly what was required. Clearly the rules were up for grabs and each group had 
a clever justification for bending them. (Field notes, Sue Moffat)


In the reflective diary written that night, Anita Mangan reflected on the ‘unethical’ behaviour that 
had emerged during the game:
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As the game progressed, I noticed that both groups were subtly altering the rules. Sometimes they took two 
captives, captives did not transfer their loyalties but tried to reveal the chosen action to their old team and 
teams used multiple actions at once so that they could not be trumped. In the debrief that followed, Sue 
sternly reminded the groups that ‘The game is like life and business and leadership and ethics and morals. 
There were ethics guiding this game. They were: take only one person and only use one power’. Both 
groups had broken the game’s rules and the groups offered various excuses for their actions, such as ‘we 
needed fast decision-making’ and ‘the Ys were trying to trick us’, while accusing their opponents of 
unethical behaviour (‘The captives were committing treason. They were telling the other team our tactics’). 
There was a clamour of voices at the beginning of the debriefing; the students were very worked up and 
eager to justify their actions. Several of the most vocal speakers (two men and two women) were Chinese 
students who never spoke in class and therefore we had assumed that their language abilities were poor. 
How wrong we were. (Field diary, Anita Mangan)


There are two points to make about this game. The first is that it illustrates how improvisational 
activities can offer an alternative way of exploring complex theoretical material. Although the stu-
dents had struggled with ethical leadership during the lecture, here they threw themselves into the 
activities first and then slowly began to absorb the implications of their actions in the discussion that 
followed. Guided by expert facilitation, the groups experienced a range of reactions including out-
rage, joy about winning and embarrassed silence as individuals realised the implications of their 


Figure 2. Drawing battle lines for ‘Giants, wizards and elves’.
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actions. The ‘dry’ academic literature on wicked problems was brought to life by an activity where 
participants could construct meaning for themselves through interaction with their peers (Corsun 
et al., 2006; Gagnon, 2008) and engage in collaborative learning (Light and Cox, 2001; Valiente, 
2008):


I was overwhelmed to see the students so animated by a topic which in class did not trigger much collective 
or individual response, maybe one or two questions at the end of the session. At the theatre, the wicked 
problems exercise triggered serious debate followed by laughter, frustration, and determination to keep 
trying until a suitable solution could be found. (Field notes, Mihaela Kelemen)


The second point relates to the academic author’s preconceptions and unexplored assumptions 
about our international students:


This experiential work with the students made me realise was that I was in their shoes more than 20 years 
ago when I came to study for a DPhil in management in the UK. I was equally quiet, my spoken English 
was not as good as my written one and if it weren’t for the one to one tutorial system at Oxford, I probably 
would have not had the opportunity to find my voice. It was the human connectivity and the safety of the 
one to one tutorial system that helped me flourish in the same way in which the neutral space of the theatre 
and the experiential exercises made my students come out of their shells and find their voice. (Reflective 
diary, Mihaela Kelemen)


We had readily equated silence in class with poor English language skills, yet in the heat of the 
game’s ‘battle’, international students were communicating fluently with each other and pas-
sionately justifying their actions to us in clear fluent English. This forced us to reconsider our 
easy assumptions about class participation and to acknowledge that we were often guilty of 
unreflectively reproducing Western educational paradigms (Currie, 2007; Simpson et al., 2010; 
Turner, 2006).


The second improvisational activity built on ‘Giants, wizards and elves’. The two groups were 
asked to apply the game’s rules in their interpretation of events in the Enron case study. The direc-
tor’s preparatory notes ask,


Figure 3. Taking prisoners in ‘Giants, wizards and elves’.
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What were the giants, wizards & elves represented by? It’s not just inside the organisation. Who is who? 
Why did it collapse? Groups have to name each idea and come up with a symbol for each of them.


Once symbols are chosen, each group has to create short non-verbal performances, showing each 
symbol and how they interacted. The symbols reflected their interpretation of Enron’s collapse, 
and all members of the group had to take part in the presentation. A theatre practitioner stayed with 
each group to help them coordinate their ideas, but the three authors left the studio so that students 
would be less self-conscious in their planning and deliberations. Presentations took place on the 
stage, with the authors and non-performing group sitting in the audience. A debriefing followed 
each performance, with the performers then explaining their actions and audience also interpreting 
the gestures. This collective sense-making (Corsun et al., 2006; Moshavi, 2001) was a significant 
moment during the activity, as the performers and audience often had different interpretations of 
the actions. The performers often decided that some of the audience’s interpretations were ‘better’ 
than their original ideas:


The first group stood in a long, straight line and created four actions rather than three: rubbing fingers 
together, a train motion, binoculars and pouring something into their hands. Q announces that they had 4 
types. Co-operation: money makes profit, crazy beat (train) of employees, pouring salt into the hand is the 
customer and binoculars are the monitors. They reported that as they prepared the presentation, they began 
to reflect on how problems in Enron had occurred, asking themselves what was missing in the organisation. 
This is why they introduced a fourth symbol, that of the monitor who would oversee the actions of the 
company. The group discussion that followed focused on who the monitor should be, with suggestions 
such as regulators, leaders, employees and society being offered by the students. (Field notes, Anita 
Mangan)


The second group arranged themselves in a semi-circle with one person apart from them, in the 
centre:


The three actions: Hands folded (L in the centre of a semi-circle, acting self-satisfied and arrogant), hands in 
chain (L leading) and fists in circle facing in, then raising fists. This group concentrated on organisational 
power structures. In the debriefing, they explained that the first action represented Enron’s CEO, standing in 
the centre of the group with middle management arranged behind him in a semi-circle. They explained that 
they had originally planned to stand in a circle, but changed their minds at L’s suggestion: ‘He’s in the centre 
as top manager. We were originally in a circle but L suggested standing in a semi-circle to show arrogance 
and pride’. Their second action of hands in a chain represented the interconnections between managers and 
the organisation’s strong culture. When asked to guess what the final action might symbolise, one of the 
audience suggested that it looked like a workers’ union. The presenters agreed, saying that the idea was to 
‘unite together to do the task’. Like the previous group’s creation of monitors, the trade union was presented 
as an alternative way of addressing Enron’s structures and working practices, with students imagining an 
alternative reality at Enron had employees been unionised. (Field notes, Anita Mangan; see Figure 4)


Both groups strayed from the brief by reinterpreting the rules to suit their understanding of the 
Enron case study. In the debriefing that followed, however, students demonstrated that they were 
moving from passive learners to empowered ‘spect-actors’ (Boal, 2008; Feagan and Rossiter, 2011; 
Monks et al., 2001). They were willing to discuss not just the actual case history but also offered a 
range of alternative paths that the company could have chosen:


Their Enron presentations were filled with new insights which allowed me as an outsider to the management 
field to understand the complex dynamics which brought about the downfall of a giant. (Reflective diary, 
Sue Moffat)
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The improvisational activities allowed them to explore and define their key themes (Huffaker 
and West, 2005), in a collaborative, non-judgemental setting (Moshavi, 2001; Stager Jacques, 
2013). Rather than reproduce the classroom setting, where the students typically sat in national 
groups, at the theatre, these divisions were erased and normally quiet students spoke at length as 
well as taking part wholeheartedly into each and every performance. The students who were 
vocal in class appeared happy to make room for quieter voices to be heard: a sense of camarade-
rie and sharing was apparent. Moreover, the activity revealed that far from being passive learn-
ers, the students were engaging with the reading list, moving beyond the set texts to the additional 
readings:


During one of the exercises, one of students referred to a model of leadership that I had not taught in class, 
but was part of my rather long supplementary reading list. I was impressed (if not shocked) that this 
student went through the supplementary reading list in advance of coming to the theatre. (Reflective diary, 
Mihaela Kelemen)


Discussion and conclusion


To summarise then, drawing on drama techniques has become an established feature of manage-
ment learning. Our project used improvisational techniques, inspired by the forum theatre of Boal 
(2008), to encourage students to develop creative, collaborative responses to problematic situa-
tions highlighted by critical management literature studied in the classroom. These techniques 
encouraged interaction and learning in a safe, non-confrontational environment, where students 
could find their voice at a pace that suited their particular needs and abilities. In what follows, we 
reflect on our experiences of using drama as a pedagogical response to internationalisation, consid-
ering both the benefits and the harder lessons learned. We end by considering the disruptive and 
subversive role of experiential drama in management education.


When the project ended, we observed that the sense of camaraderie and sharedness developed 
at the theatre was brought back into the classroom. Students no longer worked in groups formed 
around national cultures but were happy to mix across cultures and their group discussions were 
more vivacious than before. Many of the Chinese students who were previously quiet began to ask 


Figure 4. Non-verbal presentation of the Enron collapse by Group 2.
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questions during class, as well as offering comments during class discussions. Our own practice 
changed as well, as we found it much easier to relate to the quiet students and became more effec-
tive at encouraging creative responses from them. This was achieved by moving away from purely 
discursive ways of teaching to more experiential ones such as asking the students to draw images 
of leadership and then discussing them in groups or doing listening exercises which encouraged 
vocal students to be silent and quiet ones to speak up.


Our closer relationship with all students (UK and international) was made possible by the fact 
that theatre workshops created equality between us and them because the traditional classroom 
structure and hierarchy were temporarily disrupted. Rather than reproducing typical Western peda-
gogical approaches to learning (e.g. student- or teacher-led seminars and debates), the theatre 
released student imagination through the creation of ‘as if’ worlds (cf. Greene, 1995) and promoted 
collective sense-making and co-creation of knowledge (Light and Cox, 2001), and we aimed to 
replicate this learning model in the classroom. Instead of promoting the most confident, articulate 
speakers, which often happens in seminars, our teaching methods encouraged ‘listening, observing 
and self-awareness’ (Stager Jacques, 2013: 251).


The project also forced us to confront our own pedagogical biases (Currie, 2007; Simpson 
et al., 2010; Turner, 2006), an experience which led to some uncomfortable reflections about 
how dismissive we had been about students’ levels of engagement and their abilities. Although 
our overall memories of the workshops are positive and joyful, at various stages, the academic 
authors felt guilt, embarrassment and remorse when Sue Moffat pointed out students’ abilities 
that had not emerged in the classroom (‘DZ was such a great leader today’; ‘look at CW arguing 
her point – she’s so confident’). As lecturers we were profoundly changed by this experience and 
we have returned to the classroom less judgemental and more open to creative, inclusive, non-
linear approaches.


The learning derived from this project contributes useful insight to the literature on classroom 
internationalisation. UK business schools have almost universally adopted modularised pro-
grammes that promote self-contained, bite-sized learning. Creating experiential drama exercises 
that go against this dominant model involves a degree of pedagogical risk-taking (Feagan and 
Rossiter, 2011), not least for the students who have been disciplined (Foucault, 1977) into becom-
ing consumers of easily digestible nuggets of knowledge but also for the lecturers who may not be 
keen or able to transcend the expert/student dichotomy and experiment with teaching methods 
which destabilise taken-for-granted hierarchies in the classroom. In this sense, drawing on the 
forum theatre tradition (Boal, 2008) represents a subversive move, as it disrupts the commoditised 
modular learning used in the majority of UK PGT programmes and replaces it with something 
more fluid and uncertain, that treats learning as an embodied, emotional and holistic experience.


Earlier in the article, we compared improvisational theatre and OMD literatures, suggesting that 
they share a common interest in embodiment, play and exploratory learning, sensitising partici-
pants to the ways in knowledge can emerge in unpredictable ways (Hinchliffe, 2000; Taylor, 2013). 
This reflects our experiences during the workshops. OMD has been criticised, however, for not 
offering sufficient evidence of these benefits (Ibbetson and Newell, 1999; Irvine and Wilson, 1994) 
and, as one of our reviewers pointed out, OMD (and theatre) is site specific; there is no guarantee 
that the disruption of power relations will last. This is something we have wrestled with since the 
project finished. As Anita Mangan noted,


I’m getting a bit sick of colleagues asking me what difference it made. Everyone wants ‘evidence’, but 
they seem to want to hard scientific facts and figures. Nobody seems excited by the fact that the students 
(all of them – international, home, EU) are more confident when they come to my office hours. (Reflective 
diary, Anita Mangan)
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We also realised that the worlds of universities and theatre are often difficult to reconcile given 
their rigid timetables of teaching and performances. During the project, administrative issues such 
as room bookings, time slots and capacity were at times our prime concerns, and what was intended 
as an emancipatory experiment in experiential drama was overshadowed by hands on management 
and pragmatic resource planning. By its nature, non-traditional inter-disciplinary teaching means 
that it is precarious and difficult to fit it within a highly routinised, modularised, inflexible and 
cost-sensitive teaching environment. While these workshops instilled a sense of belongingness and 
camaraderie among the students as well as giving ‘voice’ to those who usually sat on the margin in 
the classroom, it is not easy to convince senior management that this way of teaching brings ben-
efits to the students and should become more institutionalised. While we were able to secure a 
teaching innovation grant for this experiment, no formal commitment had been made to continue 
with this type of teaching, beyond the original grant.


Despite these reservations, our experience to date suggests that business schools with a large 
international cohort of students should work more closely with theatres which endorse a social 
agenda and an ethos of community engagement in order to learn from and reflect on the techniques 
used by such theatres to reach marginalised communities and individuals and give them a voice. 
Such techniques could then be applied in teaching management students in the classroom or in 
other environments to ensure the creation of trust among home and international students, a more 
equal participation in the learning process and even a reversal of the hierarchies between students 
and academics. As we have hopefully demonstrated, these techniques can help create a safe envi-
ronment where students and academics can reflect on their own role in reproducing dominant dis-
courses and try out ways in which such discourses can be disrupted to make room for alternative 
ways of learning which are more inclusive and experientially based.
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"It was a lifeline to me, I couldn't wait for Wednesday's to come, made me happy....."
Next Chapter participant

Here is the second testament about our work:

New Vic Borderlines has existed for over 20 years and has worked with thousands of people 
during this time. Borderlines takes its name from working with people who are at the borders 
of society. We have achieved this by working with many different partnership organisations to 
create pieces of the theatre that tell their stories and give them a space where they are able to 
have a voice and make a difference. 

We have Young People’s Theatre Company that gives young people the opportunity to 
continue working with us once a project has finished. We don’t believe in hit and run projects; 
we always look for ways to for participants to be able to carry on the work they have started. 
We have created work that involves partners like the Police and Fire Services to help educate 
about the dangers of mobile phone use whilst driving, a project that reached nearly 10,000 
young people. 

We have also worked with public services on subjects like Domestic Violence, FGM, many 
community cohesion projects in the local area. We also partner with many universities on 
research projects, one of the most recent being a health project with Nottingham University. 
We have also worked with universities to developing the Cultural Animation Methodology, 
which is used across the world, including in Tsunami hit communities in Japan, on community 
health projects in the Philippines and mining communities in Kenya. New Vic Borderlines 
projects always start with a local community focus but have an impact across the globe." 

Rachel Reddihough



Testimonials & other evidence:

Here is a testament from one of our Next Chapter performance and conference participants, a 
project that ended with the premiere of our latest piece of documentary theatre on 10/10/23:

Service user:

"The first time I went to the Vic on a Wednesday, I was really nervous and wasn't sure what to 
expect.
It turns out I had nothing to be worried about. There were people there, like myself with mental 
health issues, service providers, and staff. Everyone was kind and welcoming, putting me 
instantly at ease. Each week, we sit and chat as well as playing games. Lots of laughing and just 
enjoying each others company. It's become my safe place, somewhere I can be myself and take 
the mask off that I normally wear around others so they can't see how much mental health 
affects me.
Everyone in the group and the amazing staff that work there have become my extended family. 
This experience has literally saved my life, and Wednesday has become the one day I look 
forward to. Six months ago, appearing in a play for world mental health day and telling my 
story in the play is something I would never have been able to do. But I'm doing it, and it's 
thanks to the group and staff that have given me the confidence to do it.
I can't thank the group and staff enough for their kindness and support."

Colin Hawkins 

Service provider feedback:

"The Next Chapter has been a fantastic project for people with mental health.
My role as a support worker involves supporting people with mental health back into the community 
and this project has been a great opportunity for me to get patients involved in. The patients I have 
brought along, have been nurtured by the New Vic staff and have achieved amazing results. Attending 
myself with patients, we have felt welcomed, respected, valued and comfortable. We were listened to 
and made to feel that our opinions mattered. My patients now see the group as a lifeline, something 
they look forward to each week. I hope this support continues as it has been of great benefit to my 
patients and I hope to bring many more patients along to help to build their confidence back into the 
community and to regain their trust in people,"
 ,
Sandra Barlow



Audience member feedback posted on Facebook:

"Today, on World Mental Health Day, I had the privilege of attending a performance titled 
'The Next Chapter' at the New Vic theatre. This powerful production centered around mental 
health was performed by individuals with lived experiences. This ongoing project, led by New 
Vic Borderlines gathers every Wednesday to blend creativity, drama, and the creation of safe 
spaces.
The performance deeply resonated with me, shedding light on various aspects of mental 
health, including barriers to support, frustrations with services, funding issues, accessibility 
concerns, the impact of trauma, homelessness, and addiction, among many others. I even had 
the chance to partake in a sample of their weekly workshops, experiencing the creative 
wonder of cultural animation, which has left me inspired in my own creative endeavors. It was 
evident how transformative these sessions had been for the cast, forging a sense of safety and 
belonging akin to an extended family. Drama can be a profoundly impactful medium for 
exploring and sharing personal stories, and I'm grateful for the opportunity on World Mental 
Health Day to witness and hear these stories. #WorldMentalHealthDay
#drama #theatre #drama #therapy #dramatherapy #playtherapy #safespaces
#livedexperience #livedexperiencematters #stories #mentalhealth

#mentalhealthawareness #mentalhealthmatters " - Louise Rogers - Integrative
Psychotherapeutic Counsellor and Autism Clinical Specialist 

https://www.newvictheatre.org.uk/education-and-community/borderlines/

https://www.theguardian.com/stage/2022/dec/26/bosnian-war-stories-stage-my-
thousand-year-old-land-susan-moffat-aida-haughton

‘Planting seeds of peace’:
Bosnian war stories are brought to the stage
Susan Moffat and Aida Haughton explain how their play My Thousand Year Old Land was 
given a universal humanity by using raw, real-life testimony www.theguardian.com

Borderlines - New Vic Theatre
What do we do? New Vic Borderlines is the award-winning initiative using theatre in social
contexts. It works regionally, nationally and internationally,…

www.newvictheatre.org.uk

https://www.newvictheatre.org.uk/new-vic-borderlines-happy-and-glorious-project-
extended-following-success-engaging-with-2000-local-people/ 

https://www.youtube.com/channel/UCrAkFQYvq8ko2wu8OChGrZQ 

https://gbr01.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.facebook.com%2FNVBorderlines%3F__cft__%5B0%5D%3DAZUSSf3NcDOolUEAAKPpz_VaQu9KYTan7onEV1BBn2w7y7nb_Ipz-nCGsjANrpwf263ZI-aykcyXfWaio1gpu2f1psmGkYvIeG5hVw97Jaa8YrPgrbEY0iscQ7y2TXWlwtmOqgTmpsYPdL_aVBUwe3G2b2Ek2oZs9ZOkk43dCO2pyaZ4mf5rkl568sBmaqOK3eg%26__tn__%3D-%5DK-R&data=05%7C01%7C%7Cefd563d9b4294237972608dbcc02b4f8%7Ccee8b10efc9f4811941abfa16c112a10%7C0%7C0%7C638328084671096094%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C0%7C%7C%7C&sdata=froI3as9Ljp3Mcl0Dh9rF548TuLNqOjOqM%2B9UP5V5OU%3D&reserved=0
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Link to our YouTube channel:
https://youtu.be/_I43ybINNZg

Our Twitter account with all the latest info: 
https://twitter.com/NVBorderlines

Our Facebook page:
https://www.facebook.com/NVBorderlines/

NewVicBorderlines
New Vic Borderlines is the award-winning initiative using theatre in social contexts. It works regionally, nationally and 
internationally, and is acknowledged as a national model for the ways theatre can be used to work within the community. 
www.youtube.com
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